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1 Introduction

Becker and Watts (2001), Ongeri (2017) and, more recently, Asarta et al. (2021) show
that the traditional lecture style, i.e., ‘chalk and talk’, continues to be the prevalent mode
of delivery in the economics classroom, but that new teaching techniques are increasingly
being used. Watts and Becker (2008) highlight the emergence of a number of these
innovative and attractive teaching methods available to today’s economics instructor. Our
paper provides a series of examples of an unconventional and innovative teaching
technique that uses film to engage new generations of students, while creating a context
that can explain and illustrate basic economics concepts and theories commonly taught in
a principles of economics course. The films provide real life settings, with interesting and
relatable stories, that can be linked to the abstract concepts discussed in the economics
classroom. The deliberate and constructed nature of film, in which all of its elements
come together to create a final product, is used to help students learn to think critically
about economic ideas.

The use of films is meant to promote active learning, foster critical thinking and
abstract reasoning, and ultimately to get students to think about those movies like an
economist, and ultimately to use those skills to think about the world around them.
Geerling (2012) mentions the role that films can play in teaching students to think like
economists. Our article follows the work by Vidal et al. (2020a), where the idea of using
the deliberate nature of film to help students think like economists is explored in detail.
Vidal et al. (2020b) was based exclusively on a course titled ‘Economics Through Film’,
which was created with the primary intention of teaching students how to think like
economists, and was less concerned with any specific curriculum or set of topics. This
paper, while based a similar methodology, is focused on material suitable for most
introductory undergraduate or foundational graduate economics courses, while providing
a more practical and deliverable set of resources to the reader.

Readers are encouraged to use the film clips discussed in this paper as active learning
tools that can actively engage students with course material. The stories found within the
films are used as brief case studies to facilitate discussion, and to help students tie the
theories and concepts discussed in class to the socioeconomic events taking place in the
clips. An instructor may choose to play brief clips in the classroom, or assign them to
students and then use the different types of questions described in the methodology
section of this paper. The methodology encourages an active learning environment,
providing students an opportunity to think like economists, even if only in a rudimentary
way. The use of film and TV show clips to support active learning and the learning of
economics has recently been discussed by Al-Bahrani and Patel (2015), Hall et al.
(2016)!, Andrews (2019), and Vidal et al. (2020c). This paper adds to the literature by
providing examples and scenes that can be used to relate a broad number of economics
topics to interesting and entertaining films. Instructors are invited to use these examples
in their classrooms, but of course it is the instructors’ responsibility to ensure that the
clips selected are an appropriate match for his/her classroom.
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2 The literature

The pedagogical literature over the past two decades is increasingly supportive of
teaching techniques that creatively depart from the traditional chalk and talk. Luther
(2015) discusses using episodes from NPR’s planet money to engage students in
introductory macroeconomics; Hall (2012) and Moryl (2013) highlight the pedagogical
value of podcasts in the economics classroom. More recently, Vidal (2020b) provides a
curated list of podcasts that could be used in a typical introduction to macroeconomics
class, while Coon and Vidal (2021) describe the use of podcasts to teach supply and
demand. Vidal et al. (2021) discuss the podcast enfactor, which can be used to discuss a
Schumpeterian perspective on economic growth. Other colleagues use TV shows to teach
economics. Luccasen and Thomas (2010) and Chu (2014) use the Simpsons; Considine
(2006) discusses the use of yes minister, Tierney et al. (2016) use the Big Bang Theory
and Wooten (2021) uses Superstore. Vazquez and Chiang (2014) use the creatives arts,
Al-Bahrani et al. (2017) and Hall and Lawson (2008) use assignments that leverage
student interest in music to learning of economics concepts, and McClough and Heinfeldt
(2012), Van Horn and Van Horn (2013), and Raehsler (2013) use music to teach
economic concepts in the classroom. Vidal (2020a) uses video games to teach economic
growth, while Bose (2020) uses Kollywood movies (South India) to explore economic
growth. Watts (2003) and Bohanon and Vachris (2012) explore the combination of
literature and economics as a pedagogical strategy for economics instructors, while
Vachris and Bohanon (2016) published a special issue in the IJPEE exploring economics
and the novel; Reardon (2015) uses the short story to illustrate economic concepts;
Kish-Goodling (1998) discusses how Shakespeare’s play The Merchant of Venice? can be
used to discuss monetary economics; Ziliak (2009 and 2014) uses Haiku; while Bohanon
(2012) explores the intersection between art, haiku, and economics.

Sheridan et al. (2014) describe a number of the aforementioned exciting new tools
available to economics instructors that make economics more appealing and easier to
learn. The value of these new teaching techniques is multidimensional. Recent cognitive
psychology research, e.g., Chew and Cerbin (2021), highlights how an educator should
seek to keep all, or as many as possible, students engaged with the material and that the
ultimate goal should be to have them change the way they view the world by
incorporating the lens of the concepts they have learned to recalibrate their existing
perspective. The methodology of Vidal et al. (2020), is used in this paper to achieve a
similar recalibration of student perspective. Qualitative evidence (see Appendix A
reinforces the results of Vidal et al. (2020). Wooten (2020) provides additional support
for the use of digital media in the economics classroom to keep students engaged and
learning, while Conaway and Clark (2015) provide evidence supporting the use of
comedic TV shows to teach economics and show how their approach increased students’
attention, retention of the material, and a deeper understanding of the concepts.

The use of film and audiovisual media is also more effective and better suited for
today’s students, which is important as we aim to keep the number of economics majors
as high as possible and to keep the new generations engaged in the economics classroom
of the 215t century. Carrasco Gallego (2017) provide evidence in support of the use of
short clips to teach millennials and to help them connect economic concepts to the real
world. Burke et al. (2018) discuss the value of using film to teach game theory to
generation Z students. The qualitative evidence presented in Appendix A was obtained
from millennials in a graduate foundational economics for managers course in 2021, and
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from generation Z undergraduates taking an introductory economics class. The same
discussion-based active learning strategy described in the methodology was used in all
these courses and the results are also very similar.

The literature on the use of film is both extensive and useful to the reader as it usually
provides, like this paper, specific ways to implement the pedagogy in the classroom.
Cleveland et al. (2016), Mateer and Vachris (2017), and Wooten and White (2018)
concentrate on the use of one specific film while Leet and Houser (2003), Sexton (2006)
and Mateer et al. (2016) describe the use of multiple films; and Andrews (2019) discusses
how a microeconomics class can make its own film while exploring economic concepts.

Recently, Wooten and White (2021) discussed using of clips from moneyball in the
undergraduate economics classroom. This paper proposes the use of film to teach and
learn a wide variety of theories and concepts common to undergraduate economics
education and to foundational economics courses for managers, including supply and
demand, elasticity, consumer and producer surplus, different forms of government
intervention, industrialisation, product differentiation, trade, economic growth,
technology, autarchy, human capital, physical capital, and market structures. Moreover,
the discussions that ensue when using the films will help students exercise their ability to
apply the theories and concepts learned in class to the fictional world within the films,
and then to the actual world we live in. That is, introducing film in the classroom is
intended to present students with an opportunity to exercise their ability to think like
economists as described in Vidal et al. (2020), and to make economics more relevant to
their own lives as described in Girardi (2013).

3 Methodology

Film can be used to complement traditional pedagogical approaches by promoting active
learning. The deliberate nature of films, touching on socioeconomic phenomena, can be
exploited to help students think critically and abstractly about the many elements that
compose a film and about their relationship to our actual socioeconomic environment.
Lighting, script, costumes, plot, and all elements that form a film are purposefully used to
make the viewer think about certain concepts or to evoke a specific emotion. An effective
instructor can use this deliberate nature of film to highlight how many variables also
affect a specific socioeconomic phenomenon. Students can be guided to think critically
about a film, and some fictionalised representation of a socioeconomic context that the
film uses as part of its plot, or as its setting, or as a defining element of conflict amongst
its characters. Films that relate to socioeconomic phenomena can illustrate the
applicability of a variety of theories and models.

It is important to note that we purposefully try to choose films that are seemingly
unrelated to economics. A good filmmaker will endeavor to hide some of the layers of
meaning and social commentary embedded in the film. Understanding the deliberate
nature of filmmaking and paying attention to the artificial elements introduced in every
scene permits the student to exercise her/his ability to think critically and to establish a
pattern of influence between the various socioeconomic variables being discussed in class
and by the filmmaker. An instructor should use the film clips identified in this paper
because, as in life, the connections to economics are not self-evident. For example, a long
cue outside a restaurant may not immediately lead us to think of opportunity costs,
inefficiencies, or the relationship between the elasticity of demand for a product and the
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revenue it generates for a business. If a primary objective of our courses is to get students
to be able to use their economics toolkit to analyse events in everyday life, and to
potentially become creative economists, then an effective pedagogical approach is to
select films that are not explicitly about economics, to illustrate key course concepts.

In the classrooms of the courses discussed in this paper, economic theories and
concepts regarding crime, economic growth, market structures, etc. were initially
explained to the students. Next, the class was shown a specific part of a film, pausing at
relevant intervals to discuss the action. The ensuing discussion was prompted by higher
order questions intended to help students think critically about the film, and about the
underlying socioeconomic context the film addresses. Completion, analogy, and point of
view questions were used repeatedly to successfully engage students in active learning.

Completion questions require students to analyse a given situation, such as a scene
from a film, and determine an appropriate means to complete the given situation; that is,
predicting how the characters and story will develop. Ambrose et al. (2010) defines
learning as a process of change in one’s perspectives, ideas, and ways of looking at the
world. It seems logical, therefore, to require students to attempt to predict how the action
will play out and then discuss the actual outcome. In this spirit, the class also has an open
discussion before each session of the course to highlight the students’ views on the
specific topic, prior to deeper content discussions. Questions such as How do firms in a
particular market try to outdo the competition? Why do some people go to college and
others don’t? Why do some people commit crimes? Why are some countries/people rich
and others poor? allow students to recognise their ex-ante position regarding a particular
matter prior to class discussions, and later to understand how their way of thinking has
changed throughout the semester.

Analogy questions can help the student better understand the relationship between
economic theory and the fictional world within a movie, and then extrapolate that
connection to the real world. For example, students can watch a short clip from the movie
Wall-E in which the trash gathering, compacting, and storing robot protagonist Wall-E
meets Eva, a robot that searches for life on earth after a pollution ridden planet has
succumbed to the excesses of consumerism. The scene can be used to discuss structural
unemployment, physical capital, and productivity. Also, since the robots are given human
characteristics, the scene can be used to discuss specialisation and trade. An analogy
question could be constructed as: How does this scene relate to the theories of economic
growth and productivity growth discussed in class?

Analysis of point of view questions require students to analyse and evaluate someone
else’s opinion about a subject matter. The dark night trilogy can be used to discuss
theories of crime. Batman’s parents in the film are said to have been charitable in the
community and have tried to invest in crime prevention, but they are ultimately
assassinated by common criminals. Batman, as a reaction to that, represents the ultimate
form of law enforcement at any cost. The end result, crime reduction, justifies the means
for this vigilante. An interesting question to elicit discussion on crime prevention policies
is to ask whether Batman-like policing is the solution to crime in our society and if this is
what the filmmaker is hinting at. Students are then asked to refer to specific scenes in
order to evaluate the filmmaker’s perspective. The instructor can follow up with
questions designed so that students understand the value of thinking about issues like
these as economic problems.

Higher-order questions® like these cannot be answered correctly by simply
memorising course material or by reading the assigned readings. These questions impose
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a superior cognitive demand on students who must apply, examine, synthesise, and assess
information instead of merely remembering facts. With higher-order questions, the
student must go beyond the literal as she/he is encouraged to think critically about the
issues being addressed.

It is important to note that instructors should be aware of the idiosyncratic linguistic
and cultural characteristics of their students and adapt the films used in class accordingly,
or at least, augment the lectures with the appropriate explanations. Films about specific
parts of the English speaking world that have a very particular vernacular and
microculture could make a film opaque for the foreign student. Those same cultural
idiosyncrasies could be used as an opportunity to have the students’ local classmates
explain jargon and the cultural context to fellow students who may be unfamiliar with
such concepts. Choosing foreign films and reversing the roles can create added value and
a broader sense of learning, which is important in the global economy*. Another issue to
consider when using film in a classroom is the potential legal liability for the faculty
member and their institution. One should refer to their educational institution’s legal
department or consult with a course designer (if the institution has one) to ensure that
their use is legally appropriate in their classroom.

Table 1 associates some of the film clips that were used in the course Economics
Through Film, and other film clips used in an MBA foundational economics for
managers course, and in sections of introduction to macroeconomics. Table 1 is organised
by concepts, so the reader may identify concepts of interest, then find the associated. The
next section of the paper provides additional detail on the usage of three films and a TV
show in Table 1 in the classroom as part of the learning plan. The three films to be
highlighted are Wall-E (2008), The Last Samurai (2003), Boyz n the Hood> (1991), and
American Gangster (2008) and the show is the first episode of Altered Carbon (2019).

4 Wall-E (2008)

Ebert (2008) describes Wall-E (2008) as ‘an enthralling animated film, a visual
wonderment and a decent science-fiction story’. However, Wall-E is more than that. In
the film, ‘By N Large’, produces our food, provides our employment, and even cleans up
the planet after the company itself created the mess. Human civilisation created this
capitalist behemoth and a robotic age in which humans cruise the universe in absolute
leisure, to the point of not only forgetting what work was, but also forgetting how to read.
The film lends itself to discussions prompted by higher order questions such as: Could
this actually happen? How does the situation in Wall-E relate to externalities and future
generations, renewable energy, sustainability, and structural unemployment?

The primary idea is not to sell students an apocalyptic view of the future, but to get
them to think critically about the deliberate nature of the film, to give visual
representation to the abstract ideas and theories discussed in class, and to engage them in
active discussions and learning. The film begins with scenes of mountains of trash that
blend in with the shape of old skyscrapers, and with wind turbines and nuclear plants
built on top of the waste. The filmmakers seem to be hinting at the possibility that
humanity had realised too late that cleaner alternatives represented a sustainable solution.
Furthermore, humanity must have made decisions consistent with relatively high discount
rates as the external costs to future generations of human waste in the present were
negligible enough for humanity to eventually evacuate a planet ridden by pollution and
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dust-bowl like sand storms. A number of environmental economics related topics could
be discussed at this point. The film can be also used to describe the benefits and potential
challenges of technological growth. Humanity no longer needs to work thanks to the
highly advanced robots. Though an initially appealing thought, could such a shift toward
mechanisation and automation create social strife in the short term due to structural
unemployment and inequality? Questions regarding the Gini Coefficient and the income
and wealth inequality literature could be incorporated to foster discussions. For example,

“Will those owning more capital in our society be more likely to enjoy the
future? Why are some prominent businesspeople, some scholars, and even
national leaders discussing universal minimum wages or charging the labour
substituting robot owners social security for the “labour” of the robot?”

The use of Wall-E film clips will give some visually appealing reference to abstract
theories, and to engage students in critical thinking and active learning so they can
construct their own arguments and opinions. Achiardo et al. (2021) further discuss the
pedagogical value of Wall-E and other Pixar movies, particularly at the K-12 level.

5 The last Samurai (2003)

For most films, the socioeconomic context is usually a part of the setting and plays a
critical role in the conflict that makes the story attractive. In some cases, these parts of the
story are clearly laid out within the first 30 to 40 minutes of the action. This is the case
for The Last Samurai. Therefore, only the beginning of the film is presented in the
classroom setting, and students are asked to finish watching the film at home. The Last
Samurai takes the viewer to the time of the Meiji restoration in Japan. Japan is finally
moving away from its medieval autarchic isolation and into the last few years of the first
era of globalisation. The year is 1876 and the samurai sword cannot be worn in public
anymore by imperial decree. The story ends in 1877 as Japan’s First National Industrial
Exhibition is held. Ebert (2003) wrote,

“...But Japan has been seized with a fever to shake off its medieval ways and
copy the West, and the West sees money to be made in the transition:
Representatives from the Remington arms company are filling big contracts for
weapons, and the U.S. Embassy is a clearinghouse for lucrative trade
arrangements”.

The film’s first scenes show a US cavalry captain, played by Tom Cruise, promoting
Remington repeating rifles. He uses his experiences during the Indian wars to
differentiate the product and create demand. The film clips feature the characters walking
into San Francisco, where a cable car happens to be passing by, and in which we can see
a large number of steamboats docked on its piers. The Japanese government wants Cruise
to train the newly formed Japanese army in the use of newly purchased American rifles in
order to combat the traditionally armed rebel Samurai. The students are asked the
questions: How does international trade relate to the story?
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“How are human capital, technological progress, physical capital relevant to the
story? What is the relationship between globalisation, industrialisation,
economic growth, and culture? Does trade and economic growth benefit all in a
society?”

The film is thoroughly entertaining at face value, but the discussions that follow the high
order questions enable the students to realise that movies can have multiple layers of
meaning and context. The economics toolkit can be used to understand both fictional and
real-world situations.

6 Altered Carbon (2017)

In Altered Carbon, a TV series, humanity has developed the ability to upload a person’s
consciousness as digital data into a cortical stack, a device implanted in the spinal column
that houses a human’s ‘true’ self or consciousness, which can then be downloaded into a
variety of bodies, or sleeves. The Stack is the mind, the Sleeve is the body which can be
genetically cloned or synthetically created. The Methuselah, or Meths, are the ultra-rich
which can de-facto maintain their consciousness alive forever and even add, delete, or
modify memories in their stack. Meanwhile, the underworld is hostile, dirty, and dark.
The Meths live above the clouds, in an olympus-like metaphoric manner in a place called
the Aerium. The poor get whatever sleeve is available when they are the victims of a
crime because the government guarantees them a replacement body. A young girl, from a
middle-income family, whose body was killed as collateral damage during the
commission of a crime is downloaded into a 65-year-old body, while the rich have a
collection of clones which they can enjoy for a variety of reasons and to pursue any type
of pleasure. The nature of inequality changes with the power conferred by eternal life.
Death, the great equaliser, has been defeated and the world it seems may end up
belonging to the rich, who have distanced themselves from the rest of the species.

The economic repercussions of such a society are abundant. Clips from the series can
be used to discuss social mobility and inequality in the context of a manuscript like Vidal
(2020c). The show depicts a society in which humanity has liberated itself from its
biological ties and it can be used to promote a discussion about the effects of these events
on informal institutions, social norms and ultimately economic behaviour. The events in
the series can also be compared to how contraceptives, modern bathrooms and decreased
infant mortality have already separated women from their biological binds.

7 American Gangster (2008)

American Gangster (2008) effectively enables students to think about crime outside of
the traditional moral/ethical perspective. The film purposefully mixes business and
economic terminology when describing the behaviour of criminal enterprises and the
functioning of criminal markets. Ebert (2007) hits the nail on the head,
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“Apart from the detail that he was a heroin dealer, Frank Lucas’ career would
be an ideal case study for a business school. American Gangster tells his
success story. Inheriting a crime empire from his famous boss, Bumpy Johnson,
he cornered the New York drug trade with admirable capitalist strategies. He
personally flew to Southeast Asia to buy his product directly from the
suppliers, used an ingenious importing scheme to get it into the United States,
and sold it at higher purity and lower cost than anyone else was able to. At the
end, he was worth more than $150 million...”

American Gangster is purposefully portraying the main character, Frank Lucas, as a
businessman in a black market. There are, therefore, plenty of scenes that relate directly
to economics. In one particular scene (from 132:15 to 134:45), Frank Lucas talks about
branding and about infringement of an agreement, sounding more like a businessman
than a drug dealer. His pure heroin is sold in a little blue bag labelled blue magic’, and he
is unhappy with one of his wholesale buyers because he is cutting the heroin and selling it
under the same brand name. Lucas is portrayed as the CEO of a company that uses
practices like those employed by legal companies. Since there are no lawyers or
contracts, in illicit markets however, many of the business issues in the drug trade must
be resolved with street muscle and violence. Violence ensues throughout the film. Using
American Gangster film clips, an instructor may provide visual representation to concepts
such as cost functions, market structures, black markets, the determinants of elasticity of
demand, incentives, product differentiation, and more. Students are engaged by a story
that is compelling, entertaining, and purposeful about its portrayal of the Frank Lucas
character. Students can be prompted to think critically about the portrayal of the gangster
and by the economics behind the story. The heroin epidemic of the 1970s was a serious
issue and students are able to see, through film, how an economic perspective can be
useful in fully understanding the problem. Not only do they get to think as economists do,
but they enjoy doing so.

8 Conclusions

The economics classroom has changed, and we live in a time in which an economics
class session can be engaging, interactive and fun for both students and faculty. We enjoy
a vast supply of technology and educational resources at our disposal to be tapped by an
instructor’s creativity and passion. For example, the broad availability of online
streaming platforms like Amazon, Netflix, and Hulu makes it easy for instructors to
assign and discuss movies with their students while still respecting copyrights. The use of
new technologies and creative pedagogies are both effective teaching strategies, and
palatable approaches to education for today’s students. This paper presented a selection
of attractive movies that will keep the students interested in economics and that will
allow them to develop and exercise their ability to think like an economist. The
pedagogical opportunities are vast, and the field of educational economics should
continue to embrace new strategies as the world is changing outside of the economics
classroom at an ever increasing pace.
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Economic concepts, films and time within the show

Table 1
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Economic concepts, films and time within the show (continued)

Table 1
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Economic concepts, films and time within the show (continued)

Table 1

0€-TI1 0€-601 €861 298J18dS 1yo1d oruouooq
00:0S 0S: 1 $£0qM0)) oUIEd0)) 31§01 OTWOUOOT
01:09 S1:6S I10)sSues) UBOLIOWIY 31J0IJ OTWIOUOOT
00:8¢ 00:9¢ d [1em IMOI3 JTUOU0d
07:2C €5:61 [ oposidg uoqre) poIoyy IMOI3 JIIOU0dT

00:6 0S9 Teanwies 1se7 Ay, [IMOIF OIOU0o]
0z-€cl 0T:CC1 dsered xopered Surjioiseq

oS 00:¢ q1em S9JBI JUNOISI
0€:9¢ Sl-€S €861 298JIedS S9JeI JUNOJSI(]
0€:6¢1 0€:Cl POOY ay) u zAog S9YRI JUNODSI(]
00:LY SyiSH 10)s3uen) ULOLIOUIY S9JeI JUNOISI
00:1v1 00:6¢ [ dsered Jorje1 1seSIq
0€-8¢ SIvE SA0QMO0)) dUIBI0)) yuowrdofoaa(q
00:L1 SOt POOH oy u zKog SWILID JO SJUSLIAN(
0S:2€ Sy:0¢€ SA0QMO)) dUIBI0)) A1ddns jo sjueunueoq
0781 00:81 I0)sSues) UBOLIOWY puBwop JO ANONSE[d JO SJUBUITIINNR(
GE:08 GEi8L 11 Med Joyjejpoon) ay], IMOIS OIIOU0? JO SIUBUIILIANA
0S:€1 011 TeInwes jseJ oyJ, [IMO0IS OIIOU09? JO SJUBUIILINA(]
0€:8¢ Slive $£0qMm0)) aurEs0)) YIys puetsg
00:0t 0b:LE 10)sSuen) ueoLIOUIY SO0UBISQNS SAIIIPPE J0J PUBIA(

0€:S 00t TeInwies JseJ oY, puewoq
ShibEl SI:TEl 19)s3uen) UROLIDWY pusteq
SHpEl S1:Tel 10)s3uen) uedLIUY puewoq

purg J4DIS gty 1d2o10)




D.D. Vidal and R. Beekman

294

Economic concepts, films and time within the show (continued)

Table 1

SS¥8 05:€8 11 Hed 1oypejpon ay [, JUSUWISIAUL JO2IIP USIAI0]
SEi08 CE8L 11 Med Iaylejpon ay |, JUSWIJSIAUL J0211I(] USI910]
0T:LT 0€:92 I9)sSueD) ueOLIOUIY INOTARYSQ ULIT]
0¢€:8¢ STiHE sKoqmo)) aureso)) s10)08 ]

or-s 00:S ERILA'Y SONI[BUIAIXT
00-0¢ 00-8¢C €861 90ELIBOS SanIewIRXy
00:0S 0S¥ sKoqmo)) aureso)) SONITBUISIX
01:09 S1:6S I10)sSUBD) UBOLIOUTY JIX9 pue Anuyg

oS \exd POD JO eI Y ‘Quny K109y} Yymo13 snouo3opur
0€°1¢C 00:0T I10)sSUBD) UBOLIOUTY SOOUL)SqNS ATIOIPPE IO PUBTIAP JO AJIOTISE[T
0€:01 0Z:8 sKoqmo)) auresn) puewap jo Ayonselq
00:0¥% OV:LE 10)s3UBD) UBdLIDUIY puewop Jo Ajonserg
0C-LI 0¢:S1 feinweg 1se Y[ Kouaroyq
0c: 1y SI:lv ERILN uoneonpg
0S:LS 00:5S PooH oy u zAog uoneonpy
0€¥C 00:€T I9s3uen UBOLIOWY UOIBONPH
0C-TTT 0€-601 €861 90B}IBIS 9[BJS JO SIIOU0doH
0S:2¢ SH:0€ sKoqmo)) aures0)) 9TBOS JO SOIUIOU0YH

00:¥ 00:€0 10)sSueD) UBdLIOUIY 9TBOS JO SOIIOU0YH
0€:8¢1 00:6¢°1 dysered QUWILIO JO SOIWOU0OH
v Tl 00:L 1 aposidy uoqie)) paIdyy £3o101q UBWINY pPUE SOTWIOUOIT

pus 101G ujy 1daouo)




295

Using cinematic gangsters, samurais and robots

Economic concepts, films and time within the show (continued)

Table 1

0€:S 00:% Telnuieg jseJ Ayl uonezieLysnpuy
00:0€ 0€:8T SA0QMO)) AUTRO0)) SoXe) UI0JU]
00:821 00421 Io)sSuen) ueoLIOWY SoXe) SWodU]
00:6 0S:9 reInwes Jse oy L, wisierodur]
o1l 00:6 Jusered uonnadwos 309j19duy
00-0¢ 00-8¢C €861 90BJIBOS sjodjIeW [ES|]
0¥ 11 00:6 J)Iseled UOHB[NWNIIY endes uewny
0€:96 SI:€S €861 20BJILOS UONE[NINIOY endes uewny
(uonnjoasp

00-9¥% 00-¥¥ qirem uewny) [eydeo uewmpy
00:91 00:%1 PUB[PEWON endes uewny
0€:€ 00:1 Jisered endes uewny
0Z:L1 0Z:S1 Telnuieg jseJ Ayl Tendes uewny
00:% 00:0 pooH ayi u zAog endes uewny
0 1S L8 10)s3uen) UBdLIdWY endeo uewny
SEILT GE9] I aposidg uoqie)) paINy SONIPOWIIOD SB SOIPOq UBWINH
oS vz POD JO eI Ay} AUy [993s pue SWIAF ‘sunoy
00:1¥ 00:LE PUB[PRWON Juawdo[oAIp "SA YIMOID)
SI-L0T SEPYOT 11 1ed 1_yjejpo sy L Aiqers JuswuILA0n
0S-€l 0€ 11 felnuieg 3se] Ay uonezijeqorn
00:01 00:8 POD JO yIeIp Y ‘QuIN3y (erewnyo) wsturuioldp oyderdoan
oS ov:e POD JO yleIp 9y ‘Qundy wsIuuIep o1yder3oan
07901 00-%01 pooy oy u zAog uonesyLyusfy
pug J4DIS wyng 1daouo)




D.D. Vidal and R. Beekman

296

Economic concepts, films and time within the show (continued)

Table 1

90:9% 00:St QIIUI A JO JUBRTDIDIA SAIeY JSaI)u]
ST1:0$ 00:0S QOTUI A JO JURTIIA 1SR
90:9% 00:St JJIUI A JO JUBYIIDIA ddueInsuy
00:¢¥ 00:1¥ POD JO eI oY) Uy suonmusu|
00:61 00:L1 POD JO eI oY) Uy suonmusuy
0T:6C 0€:LT [ dposidyg uoqIe) paidy suonmusuy
SO:TET SE6T1 1 M 10UefpoD oYL, suonmusuy
02:81 00:81 19)sFueD) UBOLIDWY uononpoid o3 synduy

0¢TIT 0€:601 €861 90BJIRDS §1500 Jnduy
STHS 9G:€S 19)sFueD) UBDLIOWY 1500 ndug
S (24 POD JO yleIp oy umngy SUOnMSUL [BULIOJU]
0S:81 9¢: LT I aposidyg uoqre) paIdy SUOIINJI)SUI [RULIOJU]
0T:0€ 00:6C [ dposidyg uoqie) paidy uonepu]

SI9)SeSIp

00:1¥1 00:S€T Jusered [exnjeu pue Ajjenboug
0€:8¢ SHiLE POD JO YIeI oY) Uy Aypenbaug
00:2¢C 00:81 pue[pEwoN Ayrenbouy
S04 0T:Ly oysered Ayrpenbaug
0€:€ 00:1 apsered Aypenbaug
0£:9¢ 0€E [ oposidg uoqIe) peroyy Ayenboug
or:zl 00:L [ dposidy uoqre) paidy Aypenbaug
S0:91 S0:CI 11 Med Joyepon ay L Ayrenbouy

07:901 00:%01 POOH o u zAog Ayrpenbaug
o 1S LY:8% 19)S3UeD) UBOLIOWY Kyrenbouy
pusg JDIS wyty jdaouo)




297

Using cinematic gangsters, samurais and robots

Economic concepts, films and time within the show (continued)

Table 1

0Tty 00: 1% sKoqmo)) aureso)) Suropune] Aouo
00:821 00:421 I10)s3ueD) ULOLIOWY Surropune] Kouojn
00:02 SHiLT Q0TUD A JO JUBYOISIA Suryueq pue KSUOJN
0T:hh 00:1¥ $A0qM0)) 2uIEd0)) Kouo
s1sapodAy

00-¢¢ 00-81 PUB[PBWON 00091 IUEI[SIPOIN
S1:L01 SEY01 11 Med 1oyiejpon oy L (ysng) suonerSIy
seIet $S811 11 11ed J2yigjpoD oy L (1mg) suoneidyN
00:¢ 0€:0 €861 99e}Ied§ suoneISIN
daos

0€:8¢ ST:y€ sKoqmo)) aureso)) Jo sworqoId juswraIses
0€:6€ 00:L€ [ opostdy uoqre) para)y SunosyIE
SYpET S1:TET I0)sSuen) UBOLIOUIY SunoxTeN
0S:L11 00:ST1 I0)sSuen) UBOLIOUIY SOIMONNS JONIBIA
0z:81 00:81 I0)sSuen) UBOLIOUIY ooud joxIeIN
00-0¢ 00-8¢ €861 99e}1e3g SWILIS 10] 1oX.IeJN
00:11 00:6 puB[pEWON juowAojdwoun wid) Juo
0z-cl 0¢- 11 SOIUAA JO JUBIIN Surpud]
€0:€ 00:0 Q0IUD A JO JUBYOIIIA Surpuog
VAN 00:6 oysered sjosIew J0qe]
00:6 0S:9 reInuweg JseJ YL sjesIew Joqe]
00:02 SHiLT Q0TUS A JO JUBYOIIA Ams() pue we[sy
0€:8¢€ SIipe $A0QMmO0)) duIBd0)) SJUQUSIAU]
00t 00:€0 I10)sSuen) UBOLIOUIY opeI) [eUONRUIU]
puy 14DIS wy,y 1doou0)




D.D. Vidal and R. Beekman

298

Economic concepts, films and time within the show (continued)

Table 1

SYpeEl SI:zel 19)s3uer) ULOLIOW Y UOTRUIIIJIP JonpoId
0Cvy 00:1v sKogmo)) aureoo)) ddo Sunenores swajqoid

0g:s 00t reInwes e Ay, SO0UQINJAI]
0S:LIT 00:ST1 19)sSuBD) UBOLIOW Y Suroud A1oyepaid
0011 00:6¢°1 QJiseled aur] A119A04
0¥ 91 001 pue[pewioN Konog
ov:Cl 00:L 1 aposidg uoqie)) paIdy so1wouo9? uonendod
00:1¥ 0C:0% ERIEAN endes [eo1sAyd
0C-L1 0C:S1T Ternwreg jseJ oYL Tendeo [eo1sAyq
0€:8¢ SIipE sKoqmo)) aureoo)) endes [earsAyq

00t 00:€0 19)s3ueD) UROLIOW Y SuromosinQ
00:L1 00:91 19)sSuRD) UBOLIOWY QwIL paziuediQ
0€:96 ST:€S €861 90BJIBOS 1500 Ayrunyroddo
05:C¢ SH0€ sKoqmo)) aureoo)) 1500 AyunyroddQ
0¥y 0€:€y pooH 2y} u zAog 1509 Ayrunuodd
€T 00:€C 19)sSueD) UBOLIOW Y 1500 AyunyroddQ
00:9% 00:v¥ ERILAN Me[ sunyQ
v 11 00:6 Jusered wsnodoN
0C 1y SI: 1Y qI1eM Kuosdouoy

0r:1 00:1 pue[pewIoN Kuosdouoy
01y SI1v q1eM Kjodouojy
00:L1 00:91 19)s3uer) UBOLIOW Y Kjodouoy
S84 0CT:LY ausered uonnadwod snsijodouoy

pug 14DIS wyny 1daouoy)




299

Using cinematic gangsters, samurais and robots

Economic concepts, films and time within the show (continued)

Table 1

0€:€ 00:1 Jsered uondwnsuos ur A1eary
00:L11 00:S01 SK0qmo)) aures0)) uonesuadwos ysry
SHIETT ST:TIT pooH oy u zKog uonesuadurod sy
0€:9¢ 00:S¢€ 10)sSueD) UBOLIDWY uonjesuaduwod ysry
S1:08 00:0¢ 9JIUSA JO JUBYDIIDN st
02Tl (N SJIUSA JO JUBYIISA sty

00:C 00:0 LRI A310U9 9]qEMIUTY
00:0Z SYiLT 90TUD A JO JUBYOISA opeI} 90UESSIEUSY
0c:€el 0ccel iseled SWOSUL SALB[IY
0€:8¢ SI:pE skoqmo) QUIBO0D UOISSAONY
00:L11 00:S0T SK0QM0)) 2UTBI0)) SWII)) JO K10 T, 201010 TeUOTIEY
0€:€T SE1T POOH 9y} u zAog sl Jo K109y ], 201010 TeUOTIEY
00:1¥1 00:6¢°1 ayrsered K109y, 9010YD [eUONEY
00:61 (1k8 4! €861 29e}1edS 901040 Jeuoney

00:€ 0€:0 €861 908JIROS suonjeISiw ysng

00:¢ 0€:0 €861 29e}1edS suoneISiu [[nd
00:0S 0S: vt SK0QMO0)) dUIBd0)) sy Ayrodord
0¥: 1S L8t I9)sSuen) uLOLIOWY UOTJRZIWTXEW JIJOIJ
0T:LT 0€:9¢ 10)s3ueD) UBOLIdWY UOTJBZIWIXBW JIJOI]
0C:LI 0C:S1 felnwreg ise Ay L Aranonpold
St6v 0C:Ly djiseled UONBOYISISAIP 30npPOI]

0€:S 00:% reInwes 3seJ oYL UOIET)UIOJIP 10NPOIJ

pury 1DIS wy1,y 1daouo))




D.D. Vidal and R. Beekman

300

Economic concepts, films and time within the show (continued)

Table 1

0Tt 00: 1 sKoqmo)) aureso) s1030€} J1ys puewdp pue Ajddng
0£:01 0Z:8 sK0qmo)) aureoo)) puewop pue £jddng
o011 001 pue[pRWON juowAojdwoun [eigonng
00:9% 00:b 4 eM juowAojdwoun [eaonng
011 00:1 puB[pEWoN oSueyo [eIONNS
00:121 0Z2:02:1 Jsered (oTIOU099) SWOIPUAS WOYN00}S
00:01 00:8 POD JO YIRIA oY) QNS wsI[eIuo[od ysiuedg
0p:S 0v:Z POD JO YIeIA oy ‘Q1nngy UOTJEOIJTIET}S OTWOUO090100S
05:8€1 00:S€:T dsered UONEIIJIIeNS OIOU0II0II0S
00:01 00:8Z:1 Jsered UONEIIJIIeNS OIIOU0I0II0S
0c8¢ SpiLE POD JO yieIp oY) ‘OLmSY (1eon1aA) uoneaynENs [B100S
00:7Z 00:81 puB[peWoN sjou AjoJes [e190S
00:L0°Z 00:50:Z onsere Ariqour [erv0g
0v:0b 00:0% onsere Ariqour [eroog
ocie 001 onsere Ariqour [eroog
00:91 00:SI [ dposidg uoqie)) paioy A1one[g
ovicl 0Z:€1 Jisered Surreusdrs
ov11 006 Jisered Surreusdrs
0€:12 00:02 19)sFuen) ULOLIOWY puBwAp JO SI030€] SYIYS
05:01 0Z:8 sKoqmo)) auTed0)) $1030€] puewop YIys
90:9% 00:S+ QOTUI A JO JUBYIISIN open Bag
011 00:1 puB[peWoN SOTWIOU099 ueIdedwnNyog
pug JDIS i 14o2u0)




301

Using cinematic gangsters, samurais and robots

Economic concepts, films and time within the show (continued)

Table 1

00:6 0S:9 TeInwes JseJ Y[, opeI] (uonyeonpa) AoUow JO oNJEA L],
0v:901 00701 PoOH 2y} u zAog Kouowr Jo onjeA auwil],
S0:6S ST:9¢ 11 1ed 1oyejpon syl QUWILID JO SALIOY ],
0€:9¢ SI-€S €861 208J1BOS QUILID JO SALIOAY ],
008 00:9 sAoqmoQ aureso) QWILID JO SALIOAY ],
0€:671 €l POOH dy3 u zKog QUILIO JO SOLIOSY ],
00:91 0T:SI 19153UBD) UROLISWY QUILID JO SALIOAY ],
0€:8¢ STip¢E SA0qMm0)) dUTEd0)) QUILID JO SIS0 oYL,
or:S ov-T POD JO eI oY) ‘Quny s1soyjodAy SIXe [BjuaUnUO0D Y],
00:L0:C 00:50:C dusered WEIP UBDLISUIY A,
00-8¢€ 00-:9¢ d1em A3ojouyoa],
$0:9 [Sts TeInwes 1se oYL A3ojouyoa],
00:t€ 00:2€ 1 aposidg uoqie)) paIoyy ssa1301d [eorSojouyoa |,
02:2C €561 1 aposidg uoqie)) paIy ssa13o1d [eorSojouyoa |,
0r-S 00-S I )m013 [ed130[0Uydd],
05:8¢ SIipg SA0QMO)) dUTEI0)) pney xeJ,
(4243 LTYE RN yImois a[qeuresng
00:C 00:0 ERILN yImoI3 oqeureisng
0T:LT 0€:92 10)sSueL) UBOLIWY s10joe} Yiys Ajddng
0€:12 00:0C 10)s3uBL) UROLIOWY juowoFeuews ureyd Ajddng
pug 1DIS wyng 1daouo)




D.D. Vidal and R. Beekman

302

Economic concepts, films and time within the show (continued)

Table 1

00:11 00:6 PUEB[PEWON Sururenar JoNI0
00-1¥ 00-L€ PUE[PBUION 9)eIs dIBJ[OM
yant 00:6 ansered (yuoroygour) safey
0S:LTT 00:STT I0)s3uen) uedLIOWY uoneISoIUl [BOTI0 A
00-61 0E-pl €861 908}IEOS Aoduour yo Ay
0Z:0% 00:0% 19)s3ueD) UBOLIOWY Kauow Jo AN

€0:€ 00:0 QOTUD A JO JUBYIION Amsn
00:1¥ 00:LE pUEB[PEWON QIBOY[BAY [ESIOATU()
o1l 00:6 qysered juowAodwaropun
00:L¥ SHiSh I0)sSuen) UBOLIOWY Sururer],
0T:hp 00:TH sKoqmo)) aureso)) SjjoopeI]
0Cvy 0c-ey pooH oy u zAog S}JOSpeLL

pug 14DIS iy 1d2ouo)




Using cinematic gangsters, samurais and robots 303

References

Achiardo, C.J., Mateer, G.D., Kirts, M. and Calhoun, D. (2021) ‘A pixar is worth a thousand
words’, Journal of Economics Teaching, Vol. 6, No. 1, pp.1-23.

Al-Bahrani, A. and Patel, D. (2015) ‘Using ESPN 30 for 30 to teach economics’, Southern
Economic Journal, Vol. 81, No. 3, pp.829-842.

Al-Bahrani, A., Libis, B., Drabik, S. and Gibson, J. (2017) ‘Econ beats: a semester long,
interdisciplinary, project-based learning assignment’, Journal of Economics and Finance
Education, Vol. 16, No. 3, pp.1-11.

Ambrose, S.A., Bridges, M.W., DiPietro, M., Lovett, M.C. and Norman, M.K. (2010) How
Learning Works: Seven Research-Based Principles for Smart Teaching, John Wiley and Sons,
Hoboken, New Jersey.

Andrews, T. (2019) ‘Econ FilmMaking: an experiential, problem-based, multimedia project for

microeconomics’, International Journal of Pluralism and Economics Education, Vol. 10,
No. 3, pp.288-302.

Asarta, C.J., Chambers, R.G. and Harter, C. (2021) ‘Teaching methods in undergraduate
introductory economics courses: results from a sixth national quinquennial survey’, The
American Economist, Vol. 66, No. 1, pp.18-28.

Becker, W.E. and Watts, M. (2001) ‘Teaching economics at the start of the 21st century: still
chalk and-talk’, American Economic Review, Vol. 91, No. 2, pp.446—451.

Bohanon, C.E. (2012) ‘Haiku, art and economics: a pedagogical exercise’, International Journal of
Pluralism and Economics Education, Vol. 3, No. 4, pp.424-436.

Bohanon, C.E. and Vachris, M.A. (2012) ‘Economics and literature: the gains from trade’, in Hoyt,
G.M. and McGoldrick, K. (Eds.): International Handbook on Teaching and Learning
Economics, Edward Elgar, Cheltenham, UK, pp.223-233.

Bose, F. (2020) ‘Using Kollywood (South India) movies to teach economic development’,
International Journal of Pluralism and Economics Education, Vol. 11, No. 4, pp.343-358.
Burke, S., Robak, P. and Stumph, C.F. (2018) ‘Beyond buttered popcorn: a project using movies to
teach game theory in introductory economics’, Journal of Economics Teaching, Vol. 3, No. 1,

pp-153-161.

Carrasco-Gallego, J.A. (2017) ‘Introducing economics to millennials’, International Review of
Economics Education, September, Vol. 26, pp.19-29.

Chew, S.L. and Cerbin, W.J. (2021) ‘The cognitive challenges of effective teaching’, The Journal
of Economic Education, Vol. 52, No. 1, pp.17—40.

Chu, S.Y. (2014) ‘An assessment of teaching economics with The Simpsons’, International
Journal of Pluralism and Economics Education, Vol. 5, No. 2, pp.180-196.

Cleveland, J., Holder, K. and O’Roark, B. (2016) ‘The economics of The Hunger Games’,
International Journal of Pluralism and Economics Education, Vol. 7, No. 2, pp.152—169.

Conaway, L.B. and Clark, C. (2015) ‘Swansonomics: using parks and recreation to teach
economics’, Journal of Economics and Finance Education, Vol. 14, No.1, pp.41-68.

Considine, J. (2006) ‘Yes Minister: invaluable material for teaching the public choice of
bureaucracy’, Economic Affairs, Vol. 26, No. 3, pp.55-61.

Coon, M. and Vidal, D.D. (2021) ‘Using podcasts in the classroom to teach supply and demand’,
Journal of Higher Education Theory and Practice, Vol. 21, No. 2, pp.62-72.

Ebert, R. (2003) The Last Samurai, December [online] https://www.rogerebert.com/ (accessed 15
January 2020)

Ebert, R. (2007) American Gangster, November [online] https://www.rogerebert.com/ (accessed 15
January 2020)

Ebert, R. (2008) Wall-E [online] https://www.rogerebert.com/ (accessed 15 January 2020)

Geerling, W. (2012) ‘Bringing the dismal science to life: teaching economics through multimedia’,
International Review of Economics Education, Vol. 11, No. 2, pp.81-90.



304 D.D. Vidal and R. Beekman

Girardi, G.G. (2013) ‘Using cinema to enhance the relevance of economics to students’ lives’, in
Mclntosh, P. and Warren, D. (Eds.): Creativity in the Classroom: Case Studies in Using the
Arts in Teaching and Learning in Higher Education, pp.43-56, The University of Chicago
Press, Chicago.

Hall, J. and Lawson, R.A. (2008) ‘Using music to teach microeconomics’, Perspectives in
Economic Education Research, Vol. 4, No. 1, pp.23-36.

Hall, J.C. (2012) ‘Incorporating ECONTALK podcasts into the principles classroom’, Journal of
Private Enterprise, Vol. 28, No. 1, p.113.

Kish-Goodling, D.M. (1998) ‘Using the merchant of venice in teaching monetary economics’, The
Journal of Economic Education, Vol. 29, No. 4, pp.330-339.

Leet, D. and Houser, S. (2003) ‘Economics goes to Hollywood: using classic films and
documentaries to create an undergraduate economics course’, The Journal of Economic
Education, Vol. 34, No. 4, pp.326-332.

Luccasen, R.A. and Thomas, M.K. (2010) ‘Simpsonomics: teaching economics using episodes of
The Simpsons’, The Journal of Economic Education, Vol. 41, No. 2, pp.136-149.

Luther, W.J. (2015) ‘Using NPR’s planet money podcast in principles of macroeconomics’,
Journal of Private Enterprise, Vol. 30, No. 2015, pp.143—154.

Mateer, G.D. and Vachris, M.A. (2017) ‘Mad Max: travelling the fury road to learn economics’,
International Journal of Pluralism and Economics Education, Vol. 8, No. 1, pp.68-79.

Mateer, G.D., O’Roark, B. and Holder, K. (2016) ‘The 10 greatest films for teaching economics’,
The American Economist, Vol. 61, No. 2, pp.204-216.

McClough, D. and Heinfeldt, J. (2012) ‘Assessing the effectiveness of music lyrics in conveying
economic concepts’, Journal of Economics and Economic Education Research, Vol. 13,
No. 2, p.55.

Moryl, R. (2013) ‘T-shirts, moonshine, and autopsies: Using podcasts to engage undergraduate
microeconomics students’, International Review of Economics Education, May, Vol. 13,
pp.67-74.

Ongeri, J.D. (2017)’Instruction of economics at higher education: a literature review of the
unchanging method of ‘talk and chalk’, The International Journal of Management Education,
Vol. 15, No. 2, pp.30-35.

Rachsler, R. (2013) ‘The use of popular music to teach introductory economics in a live and online
environment’, International Journal of Pluralism and Economics Education, Vol. 4, No. 1,
pp.78-92.

Reardon, J. (2015) ‘The teaching commons: using a short story to discuss capitalism, property
rights, public goods, power, justice and class’, International Journal of Pluralism and
Economics Education, Vol. 6, No. 1, pp.100-104.

Sexton, R.L. (2006) ‘Using short movie and television clips in the economics principles class’, The
Journal of Economic Education, Vol. 37, No. 4, pp.406—417.

Sheridan, B.J., Hoyt, G. and Imazeki, J. (2014) ‘A primer for new teachers of economics’, Southern
Economic Journal, Vol. 80, No. 3, pp.839-854.

Tierney, J., Dirk, M., Geerling, W., Wooten, J. and Smith, B. (2016) ‘Bazinganomics: economics
of The Big Bang Theory’, The Journal of Economic Education, Vol. 47, No. 2, p.192.

Vachris, M.A. and Bohanon, C.E. (2016) ‘Special issue on economics and the novel’, International
Journal of Pluralism and Economics Education, Vol. 7, No. 2, pp.104-212.

Van Horn, R. and Van Horn, M. (2013) ‘What would Adam Smith have on his iPod? Uses of music
in teaching the history of economic thought’, The Journal of Economic Education, Vol. 44,
No.1, pp.64-73.

Vazquez, J.J. and Chiang, E.P. (2014) ‘A picture is worth a thousand words (at least): the effective

use of visuals in the economics classroom’, International Review of Economics Education,
September, Vol. 17, pp.109-119.



Using cinematic gangsters, samurais and robots 305

Vidal, D.D (2020a) ‘The new era of teaching: using video games to teach macroeconomics’,
Journal of Higher Education Theory and Practice, Vol. 20, No.13, pp.181-192.

Vidal, D.D (2020b) ‘Macroeconomic podcasts: teaching the internet generation’, International
Journal of Pluralism and Economics Education, Vol. 11, No. 4, pp.375-390.

Vidal, D.D. (2020c) ‘Historical Social Stratification and Mobility in Costa Rica, 1840-2006’¢,
Economic History Review, Vol. 74, No. 3. pp 666-690.

Vidal, D.D., Mundegast, K. and Vidal, D.J. (2020) ‘Economics through film: Thinking like an
economist’, International Review of Economics Education, Vol. 35, Article 100186.

Vidal, D.D., Pittz, T. G., Hertz, G. and White, R. (2021) ‘Enhancing entrepreneurial competencies

through intentionally-designed podcasts’, The International Journal of Management
Education, In Press.

Watts, M. (Ed.). (2003) The Literary Book of Economics: Including Readings From Literature and
Drama on Economic Concepts, Issues, and Themes, Intercollegiate Studies Institute,
Wilmington, DE.

Watts, M. and Becker, W.E. (2008) ‘A little more than chalk and talk: results from a third national
survey of teaching methods in undergraduate economics courses’, The Journal of Economic
Education, Vol. 39, No. 3, pp.273-286.

Wooten, J. (2021) ‘Teaching economics using scenes from superstore’, International Journal of
Pluralism and Economics Education, Vol. 12, No. 3, forthcoming.

Wooten, J. and White, D. (2018) ‘An in-class experiment to teach marginal revenue product using
the baseball labour market and moneyball’, Journal of Economics Teaching, Vol. 3, No. 1,
pp-115-133.

Wooten, J. and White, D.R. (2021) ‘Teaching economics with scenes from moneyball’, Journal for
Economic Educators, Vol. 21, No. 2, pp.31-37.

Ziliak, S.T. (2009) ‘Haiku economics: little teaching aids for big economic pluralists’, International
Journal of Pluralism and Economics Education, Vol. 1, Nos. 1-2, pp.108—129.

Ziliak, S.T. (2014) ‘The spontaneous order of words: economics experiments in haiku and renga’,
International Journal of Pluralism and Economics Education, Vol. 5, No. 3, pp.219-229.

Movies used

Aguirre, the Wrath of God (1972) Directed, written and produced by Werner Herzog. Distributed
by Filmverlag der Autoren.

Altered Carbon (2017) Distributed by Netflix Streaming Services. Produced by John G. Lenic.

American Gangster (2008) Universal Pictures and Imagine Entertainment presentation in
association with Relativity Media in association with Scott Free Productions; directed by
Ridley Scott.

Boyz N The Hood (1991) Distributed by Columbia Pictures, Produced by Steve Nicolaides.
Directed by John Singleton.

Cocaine Cowboys (2006) Rakontur presents; a picture by Billy Corben; produced by Alfred
Spellman and Billy Corben; directed by Billy Corben (2006), Cocaine cowboys, Magnolia
Home Entertainment, Los Angeles, Calif.

Nomadland (2021). Directed by Chloe Zhao. Produced by Frances McDormand, Peter Spears,
Mollye Asher, Dan Janvey and Chloe Zhao. Distributed by Searchlight Pictures.

Scarface (1983) Bregman, M., De, P. B., Stone, O., Pacino, A., Bauer, S., Pfeiffer, M., Universal
Pictures (Firm), ... Universal Studios Home Entertainment (Firm) (1983) Scarface, Universal
Studios Home Entertainment, Universal City, CA.

The Godfather Part II (1974) Produced and directed by Francis Ford Coppola. Distributed by
Paramount Pictures.

The Merchant of Venice (2004) Metro-Goldwyn-Mayer. Directed by Michael Radford.
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Wall-E (2008) Stanton, A., Morris, J., Lasseter, J., Reardon, J., Docter, P., Newman, T., Eggleston,
R., ... Buena Vista Home Entertainment (Firm), (2008). WALL-E.

Notes

1 Hall et al. (2016) discusses the use of episodes of the Simpsons in the high school
setting, whereas this paper targets adults in higher education.

2 We discuss the use of the 2004 film version of the play, which is easier to implement
and use in the classroom or as an assignment, in Table 1.

3 Are questions that students cannot answer by recollection or reading “verbatim”
from a source.

4  For a good example of how this is done see Bose (2021).

5 Boyz in the Hood was briefly discussed in Vidal et al. (2020), but we now augment
that discussion with specific topics and clips. set seven hundred years in the future,
the planet has become a literal dump due to the excesses of capitalism highlighted
during the first few minutes of the film. A single massive corporation.

Appendix A

Description and some qualitative evidence

The qualitative evidence presented here is based on the application of a similar
methodology as in Vidal et al. (2020) but applied to several sections of an introductory
undergraduate economics course (ranging from 20-40 students) and to several sections of
a foundational economics for managers course (ranging from 20-30 students). Hence the
pairing in Table 1 of concepts to specific clips, because in more traditional courses there
is less time to watch an entire film. We still recommend that discussions use the set of
questions discussed in the methodology section of this paper and that students are given
the chance to apply their knowledge of economics to the case studies that the scenes
represent. Getting them to think like economists, even if only in a rudimentary way, is an
invaluable way to change the way they view and interpret the world. The average course
grade, in a 4.0 grade point scale ranging was 2.6 for the undergraduate courses and 3.0
for the graduate course. The courses had five comprehensive examinations, a paper, a
presentation, 12 online homework assignments, and a participation grade. We now
provide student comments gathered from an open-ended question: what did you think of
the in-class use of film and TV clips? We present responses for one section of
introduction to macroeconomics and for two sections of foundational economics for
managers. All the clips used in the two courses have been discussed in this paper using
the methodology described above. The more open-ended question allows students to offer
a more heterogeneous range of opinions, giving the qualitative data more diversity than
would be possible with a closed-question. It also prevents the researcher from leading
them into a certain type of response that might be the goal of the experiment. The 38
graduate students and 23 of the 24 undergraduates that responded to the question had
something positive to say. A majority of the comments, across the board, stated that the
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use of film clips helped them learn, that they made the lecture more fun, memorable and
engaging. It was interesting to see how the undergraduates mentioned economics not
being boring more often than the graduate students, which is probably because many
undergrads taking introductory courses are non-majors, while MBA students have an
interest in business and economics. The undergrads, generation Z, highlight how they
appreciate the use of film and media because they are used to it. Half of the graduate and
undergraduate students reported that the clips helped them realise how economics is
connected and relevant to the real world. And 30% of each section mentioned that while
the clips initially seemed to have nothing to do with class, it was educational to learn and
discuss how they are related. Here are a few randomly selected comments:

“It is helpful to understand the topics Dr. D. uses it in a good amount, it makes
his class way more interesting than it would be without it. Please keep doing it,
thank you.”

-Graduate student

“It is helpful because as you learn it allows you to call back to a song or video
you should, potentially sparking the thought process to lead down the correct
path.”

-Graduate student

“Videos are very supplementary to content we are learning. They also help
break-up lecture and connect with something we know from the world outside
of the classroom. Some of the old videos and films are well explained and
discussed to make them relevant though they might not seem.”

-Graduate student

“They are really beneficial and help understanding. They help give a
visualisation and connect the real world to concepts. They are appreciated as [
used to learn like that in High School.

-Undergraduate student.

“The movies are helpful; they are a nice change of pace that make class fun.
They relate to things differently. If we talk about advertisements in class or
some kind of history videos and music help you look at thing from a different
perspective and lens. I wish more classes were like this.”

-Undergraduate student

“Use of media useful to engage us, and present theoretical material through
examples that can be visualised and relate to day-to-day issues.”

-Undergraduate student

“The use of media in class is extremely helpful. Some people are more of a
visual type of learner and benefit from material being presented in media. It
also helps you remember a topic when you can relate it back to a song, picture,
video, etc. It reminds me of high school pedagogical videos but more fun to
watch and a deeper understanding”

-Undergraduate student



