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Abstract: Strong competition among business schools globally exerts pressure 
for improvement in the delivery of quality business education. This has resulted 
in business schools recruiting business practitioners and professionals as 
academics, who are known as second-career academics. The quality of business 
education depends on, among other things, the academics who teach the 
business units. Accordingly, this study explores how these second-career 
academics impact the quality of business education through insights into their 
lived experience in teaching business units. Hence, a hermeneutic interpretive 
approach is adopted within a narrative inquiry for this study. Thirty-one 
second-career academics from business schools at eight universities across 
Malaysia were interviewed individually and in focus group discussions. The 
dataset was analysed thematically. The findings suggest that the values that 
they bring towards improvement in the quality of business education are their 
ability to facilitate authentic learning and holistic education. 
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1 Introduction 

The business school concept began with the institutionalisation and teaching of business 
knowledge, which started in France, Belgium, and Italy in the 18th century. The concept 
of business education was adopted in the USA about a century later, with the 
establishment of Wharton School, at the University of Pennsylvania in 1881, which can 
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be credited as the pioneer of the modern version of business schools (Antunes and 
Thomas, 2007; Clinebell and Clinebell, 2008; Engwall, 2007; Harrington and Kearney, 
2011). About a century later, business schools became a global phenomenon due to 
globalisation, empowering consumers, information and communication technology (ICT) 
advancements, as well as deregulation and liberalisation of trade among nations (Antunes 
and Thomas, 2007; Bennis and O’Toole, 2005; Cotton et al., 2001; Engwall, 2007; 
Harrington and Kearney, 2011; Katz, 2003; Pfeffer and Fong, 2002, 2003, 2004). All 
these factors contributed to making business schools an important component of higher 
education. With the increased importance of business schools, the focus began to shift to 
the quality of business courses being offered in these institutions. The quality of business 
education encompasses the following related issues: 

a whether it should be based on knowledge ‘of business’ or knowledge ‘for business’ 

b whether it should adopt a vocational or scholarly mode of teaching 

c whether it should be based on rigorous or relevant research (Bennis and O’Toole, 
2005; Ford et al., 2010; Grey, 2002; Peng and Dess, 2010; Pfeffer and Fong, 2002, 
2003, 2004; Starkey et al., 2004, 2009; Starkey and Tempest, 2005; Zimmerman, 
2001). 

High-quality business education is defined by many dimensions and attributed to many 
factors (Al-Hemyari and Al-Sarmi, 2016; Sagnak et al., 2017). In this study, the focus is 
on the values that second-career academics bring to the quality of business education. 
Since 2002, scholars have debated the role of business schools (Bennis and O’Toole, 
2005; Clarke, 2008; Cornuel, 2005, 2007; Cornuel and Hommel, 2012; Gosling and 
Mintzberg, 2006; Grey, 2002; Harrington and Kearney, 2011; Katz, 2003; Khurana, 
2007; Peng and Dess, 2010; Pfeffer and Fong, 2002, 2003, 2004; Rayment and Smith, 
2013; Starkey et al., 2004, 2009; Starkey and Tempest, 2005). There are several societal 
and industry expectations of business schools worldwide, namely: 

a to provide insights and solutions relevant to the business world 

b to generate rigorous business knowledge 

c to deliver curriculum which is relevant to the industry 

d to produce employable business graduates who are both technically capable and 
morally responsible. 

In response to these expectations, business schools have recruited business executives 
with considerable years of experience in industry to assume the role of academics. The 
term ‘second-career academics’ refers to individuals who transitioned from industry to 
academia (Larocco and Bruns, 2006). The need for second-career academics is also 
facilitated by a need to offer authentic learning that requires the input of second-career 
academics acting as experienced experts in the business subject matter (Herrington and 
Herrington, 2007). Given that there is an increasing trend to incorporate work-integrated 
earning and/or capstone units in business education, the recruitment of second-career 
academics is required not only for their necessary experience, but also their professional 
network to facilitate engagement with industry. These are the major reasons why  
second-career academics are recruited alongside first-career academics as quality 
business education needs a diversified teaching team (Van Acker et al., 2014). 
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Furthermore, there is a need for faculty members to include second-career academics to 
fulfil the requirement of accreditation institutions such as Association to Advance 
Collegiate Schools of Business (AACSB International). 

Authentic learning is an approach that prioritises process over the content and 
promotes the development of meaningful and life-long skill sets needed to navigate real 
working environments (Sotiriadou et al., 2019). Authentic learning requires academics 
who have real corporate world experiences to provide the students with the necessary 
support and guidance to ensure their learning is useful to them. In adopting the authentic 
learning approach incorporating second-career academics’ own industry experience, 
students learn the essential skills that prepare them for the volatile, uncertain, complex 
and ambiguous world of business. This is in alignment with Mintzberg’s (1996) argument 
that the practice-based learning is essential for the delivery of quality and relevant 
business education for students as preparation for the industry (Al-Hemyari and  
Al-Humairi, 2017; Alismail and McGuire, 2015; Pfeffer and Fong 2002; Van Acker  
et al., 2014). 

Furthermore, there is a trend for the business schools to incorporate work integrated 
learning (WIL) and capstone units, which require academics with relevant working 
experience to be part of the diversified teaching team for such units (Bosco and Ferns, 
2014; Smith, 2012, 2014). This again supports the need for second-career academics to 
be recruited alongside first career academics for the teaching of business subjects for the 
quality enhancement of business education (Van Acker et al., 2014). 

With respect to accreditation of quality business education, AACSB, an international 
recognised standard accreditation institute for business schools, specifically require the 
accredited schools to have a mix of scholarly academics (SA), scholarly practitioners 
(SP), practice academics (PA) and instrcutional practitioners (IP), as per  
AACSB International (2016, Standard 15, p.42). The AACSB’s requirements of  
industry-experienced academics to teach business units support the claim that  
second-career academics have a significant role in the delivery of quality business 
education at tertiary levels. 

Second-career academics are commonly classified as SP or IP. The definition of SP 
and IP are as follows: 

Scholarly practitioners (SP) sustain currency and relevance through continued 
professional experience, engagement, or interaction and scholarship related to 
their professional background and experience. Normally, SP status applies to 
practitioner faculty members who augment their experience with development 
and engagement activities involving substantive scholarly activities in their 
fields of teaching. 

Instructional practitioners (IP) sustain currency and relevance through 
continued professional experience and engagement related to their professional 
backgrounds and experience. Normally, IP status is granted to newly hired 
faculty members who join the faculty with significant and substantive 
professional experience. 

2 Research approach 

While second-career academics also exist in other domains, such as medical and 
engineering, this study focuses only on the business discipline (Bandow et al., 2007; 
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Larocco and Bruns, 2006). Review of the literature suggests that in the domain of 
business education, the performance as second-career academics has not been sufficiently 
examined. Given the importance of business education in tertiary education and in 
contrast to the numerous studies on business schools, the paucity of studies on  
second-career academics in business education is obvious and significant, as evidenced 
by this handful of studies (Bandow et al., 2007; Blenkinsopp and Stalker, 2004; Boyle  
et al., 2013; Clinebell and Clinebell, 2008; Learmonth and Humphreys, 2012; Myers, 
2006; Simon, 1967, 1997). Accordingly, this study focuses on their impact on the quality 
of business education based on their lived experience as second-career academics in 
business schools at tertiary level. 

The rationale for a lived experience study is that such an approach provides an insight 
into how these second-career academics view their contribution to business education 
from their perspectives. A lived experience study rests on the belief that human beings 
can be understood better from the experiential reality of their lifeworld, as in this case 
study, the essence of being second-career academics in the context of quality business 
education. The researcher recognises that both first-career and second-career academics 
contribute to the quality of business education, but, this study focuses on second-career 
academics only. 

Given that very few prior data are available on the quality of the teaching of business 
education by second-career academics, this study is an exploratory investigation. The 
data to determine the quality of teaching business units would be gathered from  
semi-structured interviews with thirty-one second-career academics from business 
schools located across eight universities [two public, three private, two international 
branch campuses (IBCs), and one open university]. 

Public universities are funded and established by the government whereas other 
universities such as IBCs, private universities, and open universities operate on a 
commercial basis (Arza, 2010; Mabizela et al., 2000; Ruch, 2001; Tilak, 1991; Wilkinson 
and Yussof, 2005). Therefore, for sustainability and commercial viability, the latter has 
greater pressure with respect to the recruitment of students as a major source of operating 
income. Accordingly, academic ranking is an important element for the recruitment of 
students, especially for business schools of private universities. In order for business 
schools to be in the top ranks, student experience, quality of education, and research 
output are critical factors. This, in turn, means that the faculty members need to be both 
experienced in practice and well-versed in research. This requirement may affect the 
recruitment of second-career academics in private universities. The private universities 
may also consider the research capabilities or potential of second career academics, aside 
from their practical experience. Since both public and private universities are entrusted to 
deliver quality tertiary education, this research recruited participants from both public and 
private universities. During the interview, the main discussion was focused on their 
approach to ensure quality in the delivery of the business units they teach. In addition, 
three focus group discussions were held, focusing on the endeavour by those participants 
on their perceived contribution to the quality of their teaching. 

The data collection only began upon receipt of the human ethics research clearance 
from the host university. The dataset was transcribed and interpreted via the hermeneutic 
cycle in thematic analysis to derive the main themes which constitute the findings of this 
research. To initiate the analytical process, phrases were selected from transcripts of 
narratives of participants from the interviews and focus group discussions. Then, units of 
meaning that seemed to have similar or overlapping meanings were conceptualised to 
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create the subthemes. The analysis was informed by Van Manen’s comment on human 
inquiry: “the critical moments of inquiry are ultimately elusive to systematic explication. 
Such moments may depend more on the interpretive sensitivity, inventive thoughtfulness, 
scholarly tact, and writing talent of the human science researcher” (1990, p.34). A 
phenomenological attitude [Lindseth and Norberg, (2004), p.146] was deployed in this 
study in an attempt to grasp the important themes and the essential characteristics of the 
expressed meaning. Subsequently, these subthemes were further condensed into category 
themes. 

3 Findings 

In accordance with the concept of the hermeneutic circle, the analytical process begins 
with the first availability of data (Kezar, 2000), such as the initial transcripts in this study. 
Repeated reading of the transcripts are carried out concurrently with the construction and 
deconstruction of meanings progressively until the final themes emerge (Lindseth and 
Norberg, 2004). 

The analysis uncovered positive themes conceptualised from narratives focusing on 
their lived experience as second-career academics in their contribution towards the 
quality of business education. However, there were also negative themes in their lived 
experience that disrupted their teaching endeavour for delivering quality business 
education. The positive themes are listed below from Theme P1 to Theme P2. The 
negative themes are listed from Theme N1 to Theme N3. 

Theme P1 Authentic learning from first-hand industry experience contributes towards 
the quality of business education delivered. 

The main theme that emerges from the interpretation of the narratives is the ability of the 
second-career academics to facilitate authentic learning, leveraging upon their first-hand 
experiences which contribute towards the quality of business education delivered. The 
participants stated that their previous industry experience was essential in teaching some 
business subjects and providing students with practical knowledge for their future 
profession. In other words, the students learned from these second-career academics what 
is relevant, workable, applicable, and useful for their future career. This relates to one of 
the pillars of authentic learning – the facilitation of learning real-life application of 
practical knowledge. Examples of comments include the following: 

“Some units like sales and marketing is contextual based, you need someone 
like me and you, you know, to teach them because we can relate the theory and 
concept into a lot of example, the real life example. So then in this case, they 
can, you know, it’s easier for them to understand and to apply whatever they 
learn you know from the textbook.” (P9 in Individual Interview) 

“Cost management would be a very interesting consultancy job. That is where 
my own experience can be utilised in that sense. So that actually has gained me 
a lot of positive feedback from the students because they see the relevance of 
what they learn.” (P10 in Individual Interview) 

“Experience is important because the moment you have the knowledge, as well 
as the experience, it will be better for you to apply whatever that you will be 
doing.” (P13 in Individual Interview) 
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The participants also mentioned that their students expected and appreciated their 
industry experience as relevant pointers for their future career in industry. Examples of 
narratives from the focus group discussions supporting this theme of prior experience in 
the industry facilitates authentic learning in their teaching are listed below: 

“I think some of [the students], they want you to be experienced as well.” (P13 
in Focus Group Discussion) 

“Because I am preparing them in advance for the real, for the reality when they 
go into society. My teaching approach, I always share my experience with the 
student and all this experience is very valuable for my student because this 
thing is real, realism you know.” (P10 in Focus Group Discussion) 

The narratives above suggest that participants in this study felt competent to teach 
business subjects in business schools. In essence, they felt that their experience in the 
variety and dynamics of the corporate world aided them in the introduction of authentic 
knowledge to the classroom, by improving the relevance and applicability of the 
expertise that they impart to the students. The participants in this study strongly believed 
that theoretical knowledge is not sufficient; hence their expertise is essential to provide a 
holistic business education with respect to authentic learning. 

Theme P2 Holistic education from theoretical knowledge supplemented by first-hand 
industry experience contributes towards the quality of business education 
delivered. 

Given that there are two broad categories of academics involved in teaching business – 
the first-career and the second-career academics, the next significant theme emerging 
from the narratives of this study is their value-added industry experience supplements the 
theoretical knowledge thus holistically enhancing the quality of business education. The 
participants in this study reported that they received and appreciated the respect they 
obtained from colleagues and students upon sharing of their practical experience. It is 
also apparent from their narratives that the first-career academics, who have no industry 
experience, have high regard for their industry experience and have often requested that 
they share their practical experiences in class. From their narratives, it appears that 
industry experience is an asset desired by the first-career academics. The following are 
narratives from the transcripts in support of the conceptualisation of the theme: 

“Some of the colleagues kind of envy or they wish they have some kind of 
experience. They respect us for having industry experience.” (P5 in Individual 
Interview) 

“My previous experience is an asset in terms of allowing me to collaborate with 
more seniors and more accomplished academics because they don’t have 
practical experience, so it’s easier for me to make myself useful to them and to 
successfully achieve collaborations.” (P7 in Individual Interview) 

“They want to learn more what happens out there in the corporate world, I am 
more than happy to share information with them.” (P9 in Individual Interview) 

“I am happy to share and I feel the satisfaction especially when they give me 
feedback that things that I shared have actually helped them.” (P10 in 
Individual Interview) 

“So they [first-career academics] have a curiosity as well, it’s a good 
opportunity for us to share and exchange views and information with each 
other.” (P19 in Individual Interview) 
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“I think my colleagues respect me for my experience so they are always asked 
me on certain things that what’s happening in, outside.” (P26 in Individual 
Interview) 

The narratives above suggest that participants in this study felt that they were able to 
improve the teaching quality of business subjects in business schools by virtue of their 
practical experience in industry. In essence, they felt that their experience in the variety 
and dynamics of the corporate world aided them in the introduction of practical 
knowledge in the classroom, by improving the relevance and applicability of the 
knowledge that they impart to the students. The participants in this study strongly opined 
that theoretical knowledge is not sufficient; hence their practical knowledge is essential to 
provide a holistic business education. Their self-efficacy seems to be further fuelled by 
the very positive support and feedback from their colleagues, particularly the first-career 
academics. 

The theme of bringing practical experience to improve the quality of business 
education was also emphasised during the three focus group discussions conducted in this 
study. For example, 

“You know, it’s like in the industry, the people who come has other 
experiences which can enhance and can be developed further.” (P13 in Focus 
Group Discussion) 

“I think one of the significance of my past experience, industry experience, is 
that I am able to share real life stories about internal controls with my students 
when I teach internal controls so it actually makes the class more interesting.” 
(P12 in Individual Interview) 

“Ok, I always believe that working experience actually complement whatever 
things that we have in the university.” (P17 in Individual Interview) 

The claim that auditing is better taught by accountants or auditors could be based on their 
perception that subjects like accounting require academics with practical experience in 
industry to teach rather than academics without practical experience. However, this 
perception was also held by participants from other disciplines such as human resources 
(see participant P4 below) and marketing (see participant P9 below): 

“And because of my HR experience and so on so forth, I was able to be a bit 
more confident and go for classes without much preparation.” (P4 in Individual 
Interview) 

“Some students might find my teaching method is a bit different from others 
lecturer because I more emphasise on the application. I like to relate my 
experience.” (P9 in Individual Interview) 

According to the participants, their practical experience was even more important, 
particularly in teaching postgraduate students with industry experience. This was because 
their practical experience helped in terms of establishing credibility and rapport with 
students who were working professionals, as illustrated in the narratives below: 

“But then if you see that our students are mostly working adults, so what we 
can actually, actually it’s an advantage, I meant to have this working 
experience because from there I could actually give them examples how when 
you work right, how did these theories like can applied, you know in their 
business world.” (P6 in Individual Interview) 
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Their practical experience was also helpful towards making the curriculum more relevant 
to industry needs. There were a few occasions when the participants mentioned that they 
were invited to review and make recommendations to the curriculum and programs. 
Examples of such narratives are as shown below: 

“Our role is actually to help the school or the university to look at some of our 
curriculum, how to make the curriculum more relevant to the industry. . .. We 
can bring network to the school and the university.” (P17 in Individual 
Interview) 

“I believe, I am confident that I have practitioner experience in order to guide 
this program, this project.” (P18 in Individual Interview) 

“For example I got invitation to, er by one of the program in the X college 
degree program requesting me to give industry perspective of human resource 
planning.” (P20 in Individual Interview) 

As mentioned at the beginning of this analysis, not all their experiences as second-career 
academics support their attempt to deliver quality business education. This section 
conceptualises and analyses three negative themes that emerge from the findings. 

Theme N1 The less-developed teaching skills of second-career academics negate their 
effort to deliver quality business education. 

The findings revealed a sense of inadequacy among the second-career academics 
interviewed. This sense of inadequacy appears to stem from difficulties encountered in 
carrying out their academic tasks. This finding is consistent with several studies on the 
challenges faced by second-career academics (Blenkinsopp and Stalkers, 2004; Gale, 
2011; Larocco and Bruns, 2006). Some of the attributing factors include unpreparedness 
for an academic career, unfamiliarity with the requirements and culture of academia. A 
few samples of the narratives, taken verbatim from the transcripts, supporting this theme 
are listed below: 

“But I think overall, frankly speaking, I think overall my teaching experience 
has not been really positive. I think I am struggling; I am not able to really, I 
am struggling.” (P7 in Individual Interview) 

“I think I did better in my previous job in the corporate world but here because 
I am new, I am still pretty much trying how to cope with the job; I am still 
learning. I cannot deny that I have some difficulties to perform a certain task.” 
(P9 in Individual Interview) 

“I also have a bad experience when I have don’t have good feedback then I will 
feel very downhearted, especially the first time you taught the subject.” (P14 in 
Individual Interview) 

“But actually, of course, we have to admit, we also have our limitations like we 
never been trained properly to be a teacher.” (P10 in Focus Group Discussion) 

Theme N2 Technological challenge in coping with digital academy hinders  
second-career academics’ contribution to quality business education. 

The following units of meanings revealed that there was a sense of frustration among the 
participants. The frustration appears to stem from challenges in dealing with digital 
academy, in particular, the deployment of ICT used in higher education. Their experience 
seems consistent with the studies on the challenges faced by academics due to the impact 
of ICT on business education at tertiary levels (Tang and Chaw, 2016; Zammuto, 2008). 
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Examples of the narratives from the participants supporting the conceptualisation of this 
theme are listed below: 

“So because of my background, I am not computer literate.” (P3 in Individual 
Interview) 

“I have to say I am not a really IT savvy person. I am an immigrant not a 
native, an IT native. There are things that I need to pick up so I think that is my 
challenge in the academia.” (P10 in Individual Interview) 

“I have real challenges when it come to do things on the computer, you must 
know that I am in the baby boomer group, we are not very hands on and very 
good in using computer.” (P18 in Individual Interview) 

Theme N3 Remnants of industry work culture within the second-career academics 
which differs from academic culture deters their contribution to quality 
business education 

From the following units of meanings, it appears that the difference in culture between 
industry and academia resulted in a degree of alienation for some participants. The 
alienation appears to derive from encountering difficulties in appreciating academic 
expectations. Such a divide could possibly serve as a deterrent in their delivery of quality 
business education, as evidenced by the narratives below: 

“It’s been hard because academics is probably, you know, have two different 
worlds. The academic world, the success in the academic world is defined and 
structurally different than the success in the business world.” (P7 in Individual 
Interview) 

“I find that university is not good at communicating out its priorities and I think 
that different organisation, like differences in culture, language.” (P18 in 
Individual Interview) 

It is clear from these three negative themes that not all their experiences as second-career 
academics support their attempt to deliver quality business education. 

4 Discussion 

The study finds that second-career academics can contribute towards the quality of 
business education at the tertiary level because firstly, they are able to deploy authentic 
learning by virtue of their previous practical experiences in the industry. Authentic 
learning is a learning and teaching approach that emphasises, among other issues, the 
usefulness of what is being taught and learned by the students when they enter the 
industry (Herrington and Oliver, 2000; Herrington et al., 2003). Authentic learning needs 
expert coaching, and this is where the second-career academics appear to excel because 
of their practical experiences. More importantly, leveraging on their prior industry 
experience, they have accumulated in-depth knowledge of the expectations from the 
industry and can focus their teaching on useful application to the industry. 

However, for authentic learning to flourish, the university management needs to 
provide a favourable authentic environment (Herrington and Herrington, 2007). 
According to Herrington and Herrington (2007, p.70), the teaching and learning process 
should incorporate authentic practices of experts in the fields. This translates into 
learning activities that resemble those of experts in their respective fields. The 
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participants’ narratives reveal support and concurrence of this approach to teach business 
units from second-career academics. 

The feedback received by the second-career academics from their students also 
provides support for authentic learning and teaching. This study found that students 
appreciate the valuable and useful skills and knowledge gained from these second-career 
academics through the sharing of their professional working experiences and expertise in 
their respective fields. To some extent, this contributes towards the self-efficacy of these 
second-career academics which has a positive impact on the quality of business 
education. As such, the university management must recognise the contribution of 
second-carer academics in the facilitation and implementation of authentic learning and 
teaching in business education. Some of the possible measures would be a recognition of 
their years of expert practices during recruitment and development of second-career 
academics. At the moment, the current dialogue on academic career path progression is 
skewed towards research and publication in an attempt to ascend the university ranking 
position. Perhaps an alternative approach is to highlight the significance and relevance of 
authentic learning brought by the second-career academics within the faculty of business. 

Another way of supporting second-career academics in their facilitation of authentic 
learning is to offer special training courses geared towards helping them become 
conversant with authentic learning and teaching. Granted, they have the necessary and 
essential expertise and experience, but these second-career academics still need to be 
trained and coached in authentic learning and teaching. This is because the concept and 
approach to authentic learning is still new (Bergeron and Rudenga, 1996; Block, 2004; 
Brouse, 2005; Collins, 1988; Collins et al., 1989; Maina, 2004). Herrington and 
Herrington (2007) pointed out that for authentic learning to thrive, supporting facilities 
and environments are crucial and essential. The recruitment of second-career academics 
is one of the first steps taken towards implementation of authentic learning for the 
improvement of quality in higher education. However, the follow-up actions and 
supporting measures are also required. Research should be carried out in the direction of 
training and developing these second-career academics to be an expert in authentic 
learning and teaching of business units. 

This study also highlights the important value that second-career academics bring to a 
holistic and quality higher business education, and that is first-hand industry experience, 
which supplements the lack of professional and practical industry experiences of their 
first-career academic colleagues. Delivering a quality business education requires both 
theoretical and practical inputs from the faculty members. Particularly for business 
schools, the established accreditation institution for business schools, AACSB, for 
instance, specifically requires their accredited business schools to have a balance of 
scholarly and practical academics. This study supports the view that both first-career and 
second-career academics are needed for the delivery of a quality business education, 
particularly at the tertiary level. 

However, it should be noted that business practices are also in a flux. There are many 
changes in business practices, in particular e-commerce. While the second-career 
academics do have the necessary practical experiences in business, they still need to be 
updated with the current trends in business practices. Therefore, university management 
should facilitate opportunities for these second-career academics to keep abreast with 
business practices. One possible way is to have second-career academics in external 
engagement activities such as consultancy services with industry partners. This approach 
also helps in the upgrading and updating of the second-career academics’ expertise, 
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which is crucial for sustaining their contribution of authentic learning in the delivery of 
quality higher education. 

Despite the values and contribution brought to business schools, second-career 
academics’ career transition from industry to academia is fraught with challenges as 
indicated in this study. Firstly, as teaching business units is quite different from practising 
business, it is vital that training in teaching is provided to second-career academics, as 
applied to early career academics. Technically, second-career academics are inevitably 
classified as early career academics. 

Secondly, with the trend towards digital academia, blended delivery and e-delivery of 
courses particularly for business courses, and given that some of the second-career 
academics in this study are not digital natives, there are obstacles that need to be 
overcome. For a start, a special mentoring program or specialised training may be 
required for assisting these second-career academics in overcoming the digital divide. A 
user-friendly learning management system may also be helpful in this aspect. 

Thirdly, as in any cross-cultural career transition, there is a need for a special 
orientation program to acclimatise second-career academics in mitigating the negative 
impacts of culture shock while transitioning from industry to academia. Measures such as 
special training in teaching and mentoring programme, should be implemented as earliest 
as feasible. 

Theoretically, the findings suggest that the professional and practical experience of 
second-career academics appears to manifest in a perceived self-efficacy in their role as 
business academics. According to the social cognitive theory, perceived self-efficacy is 
defined as “people’s judgements of their capabilities to organise and execute courses of 
actions required for attaining designated types of performances” [Bandura, (1986), p.18, 
1989, 2001; Bandura and Adams, 1977]. This perceived self-efficacy is discernible from 
the narratives on three aspects of the participants’ experience in academia. However, this 
self-efficacy needs social affirmation for it to be sustainable (Gecas, 1982, 1989). Hence, 
the university management needs to deploy measures to ensure that the efforts by these 
second-career academics to improve the quality of business education at tertiary level are 
recognised and rewarded. For instance, measures could be taken during the annual 
performance appraisal to take into consideration their contribution to improvement in 
quality higher education by virtue of their professional and practical experiences. 

5 Limitations of the study 

As this is an exploratory study to explore the values brought by second-career academics 
to business schools through a narrative inquiry, subsequent follow-up studies are 
required. A possible avenue for research is to measure the teaching effectiveness of 
second-career academics. Another possibility is to investigate the success rate of these 
second-career academics in business schools and for that matter, in other domains of 
academia. It can be concluded that second-career academics do indeed bring values and 
contribution towards better quality business education, but there are still obstacles that 
need to be resolved. 
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6 Conclusions 

This study discovers that second-career academics enhance the quality of business 
education through the delivery of authentic learning experiences to students, based on 
their first-hand industry experience. The other value that second-career academics bring 
is their practical and professional experience which supplements the theoretical 
knowledge thus holistically enhancing the quality of business education. However, this 
study also uncovers several challenges faced by second-career academics that may hinder 
their contribution towards quality business education. Issues such as their deficiency in 
pedagogy, technical challenge in digital proficiency and resistance to cultural 
assimilation, need to be addressed by the university management to facilitate the 
contribution of these second-career academics to the quality enhancement in business 
education. 

References 
AACSB International (2016) Faculty Qualifications: An exploration of AACSB Faculty Data 

[online] http://enewsline.aacsb.edu/business-school-faculty-qualifications.asp (accessed  
15 June 2018). 

Al-Hemyari, Z.A. and Al-Humairi, A. (2017) ‘The level of quality teaching in private institutions: 
comparative study based on students’ perception and expectations’, International Journal 
Quality and Innovation, Vol. 3, No. 2, pp.209–228. 

Al-Hemyari, Z.A. and Al-Sarmi, A. M. (2016) ‘A framework for fostering the quality of HEIs: data 
collection, evaluation, indication and validation’, International Journal Quality and 
Innovation, Vol. 3, No. 1, pp.42–66. 

Alismail, H. A., and McGuire, P. (2015) ‘21st century standards and curriculum: current research 
and practice’, Journal of Education and Practice, Vol. 6, No. 6, pp.150–155. 

Antunes, D. and Thomas, H. (2007) ‘The competitive (dis) advantages of European business 
schools’, Long Range Planning, Vol. 40, No. 3, pp.382–404. 

Arza, V. (2010) ‘Channels, benefits and risks of public–private interactions for knowledge transfer: 
conceptual framework inspired by Latin America’, Science and Public Policy, Vol. 37, No. 7, 
pp.473–484. 

Bandow, D., Minsky, B. D. and Voss, R. S. (2007) ‘Reinventing the future: Investigating career 
transitions from industry to academia’, Journal of Human Resources Education, Vol. 1, No. 1, 
pp.23–37. 

Bandura, A. (1986) Social Foundations of Thought and Action, Englewood Cliffs, NJ. 
Bandura, A. (1989) ‘Human agency in social cognitive theory’, American psychologist, Vol. 44, 

No. 9, pp.1175–1184 
Bandura, A. (2001) ‘Social cognitive theory: an agentic perspective’, Annual Review of 

Psychology, Vol. 52, pp.1–26. 
Bandura, A. and Adams, N.E. (1977) ‘Analysis of self-efficacy theory of behavioural change’, 

Cognitive Therapy and Research, Vol. 1, No. 4, pp.287–310. 
Bennis, W.G. and O’Toole, J. (2005) ‘How business schools lost their way’, Harvard Business 

Review, Vol. 83, No. 5, pp.96–104. 
Bergeron, B.S. and Rudenga, E.A. (1996) ‘Seeking authenticity: what is ‘real’ about thematic 

literacy instruction?’, The Reading Teacher, Vol. 49, No. 7, pp.544–551. 
Blenkinsopp, J. and Stalker, B. (2004) ‘Identity work in the transition from manager to 

management academic’, Management Decision, Vol. 42, Nos. 3/4, pp.418–429. 



   

 

   

   
 

   

   

 

   

    Second-career academics and the quality of business education 13    
 

 

    
 
 

   

   
 

   

   

 

   

       
 

Block, C.C. (2004) Teaching Comprehension: The Comprehension Process Approach, Allyn & 
Bacon, Boston. 

Bosco, A.M. and Ferns, S. (2014) ‘Embedding of authentic assessment in work-integrated learning 
curriculum’, Asia-Pacific Journal of Cooperative Education, Vol. 15, No. 4, pp.281–290 
[online] https://www.tandfonline.com/toc/cape20/current (accessed 20 August 2019). 

Boyle, D.M., Carpenter, B.W., Hermanson, D.R. and Mensah, M.O. (2013) ‘Transitioning from 
practice to academia: examining the interest of accountants’, Management Accounting 
Quarterly, Vol. 14, No. 5, pp.1–10. 

Brouse, C.H. (2005) ‘Authentic learning in a health and wellness class through the writings of 
Thoreau’, Journal of Authentic Learning, Vol. 2, No. 1, pp.89–97 

Clarke, T. (2008) ‘The business schools: 50 years on’, Education + Training, Vol. 50, No. 1, 
pp.52–54. 

Clinebell, S.K. and Clinebell, J.M. (2008) ‘The tension in business education between academic 
rigor and real-world relevance: the role of executive professors’, Academy of Management 
Learning & Education, Vol. 7, No. 1, pp.99–107. 

Collins, A. (1988) Cognitive Apprenticeship and Instructional Technology, Technical Report No. 
6899, BBN Labs, Inc., Cambridge, MA. 

Collins, A., Brown, J.S. and Newman, S.E. (1989) ‘Cognitive apprenticeship: teaching the craft of 
reading, writing, and mathematics’, in L.B. Resnick (Ed.): Knowing, Learning, and 
Instruction: Essays in Honour of Robert Glaser, pp.453–493, Lawrence Erlbaum Associates, 
Inc., Hillsdale, NJ. 

Cornuel, E. (2005) ‘The role of business schools in society’, Journal of Management Development, 
Vol. 24, No. 9, pp.819–829. 

Cornuel, E. (2007) ‘Challenges facing business schools in the future’, Journal of Management 
Development, Vol. 26, No. 1, pp.87–92. 

Cornuel, E. and Hommel, U. (2012) ‘Business schools as a positive force for fostering societal 
change’, Business and Professional Ethics Journal, Vol. 31, No. 2, pp.289–312. 

Cotton, C.C., McKenna, J.F., Van Auken, S. and Meuter, M.L. (2001) ‘Action and reaction in the 
evolution of business school missions’, Management Decision, Vol. 39, No. 3, pp.227–233. 

Engwall, L. (2007) ‘The anatomy of management education’, Scandinavian Journal of 
Management, Vol. 23, No. 1, pp.4–35. 

Ford, J., Harding, N. and Learmonth, M. (2010) ‘Who is it that would make business schools more 
critical? Critical reflections on critical management studies’, British Journal of Management, 
Vol. 21, No. 1, pp.71–81. 

Gale, H. (2011) ‘The reluctant academic: early-career academics in a teaching-orientated 
university’, International Journal for Academic Development, Vol. 16, No. 3, pp.215–227, 
doi: 10.1080/1360144x.2011.596705. 

Gecas, V. (1982) ‘The self-concept’, Annual Review of Sociology, Vol. 8, pp.1–33. 
Gecas, V. (1989) ‘The social psychology of self-efficacy’, Annual Review of Sociology, Vol. 15, 

pp.291–316. 
Gosling, J. and Mintzberg, H. (2006) ‘Management education as if both matter’, Management 

Learning, Vol. 37, No. 4, pp.419–428. 
Grey, C. (2002) ‘What are business schools for? On silence and voice in management education’, 

Journal of Management Education, Vol. 26, No. 5, pp.496–511. 
Harrington, D. and Kearney, A. (2011) ‘The business school in transition: new opportunities in 

management development, knowledge transfer and knowledge creation’, Journal of European 
Industrial Training, Vol. 35, No. 2, pp.116–134. 

Herrington, A.J. and Herrington, J.A. (2007) ‘What is an authentic learning environment?’, in  
L.A. Tomei (Eds.): Online and Distance Learning: Concepts, Methodologies, Tools, and 
Applications, pp.68–77, Information Science Reference, Hershey, PA. 



   

 

   

   
 

   

   

 

   

   14 L-T. Ong    
 

    
 
 

   

   
 

   

   

 

   

       
 

Herrington, J. and Oliver, R. (2000) ‘An instructional design framework for authentic learning 
environments’, Educational Technology Research and Development, Vol. 48, No. 3,  
pp.23–48. 

Herrington, J., Oliver, R. and Reeves, T.C. (2003) ‘Patterns of engagement in authentic online 
learning environments’, Australian Journal of Educational Technology, Vol. 19, No. 1,  
pp.59–71 [online] http://www.ascilite.org.au/ajet/ajet19/res/herrington.html (accessed 20 
August 2019). 

Katz, J.A. (2003) ‘The chronology and intellectual trajectory of American entrepreneurship 
education: 1876–1999’, Journal of Business Venturing, Vol. 18, No. 2, pp.283–300. 

Kezar, A. (2000) ‘The importance of pilot studies: Beginning the hermeneutic circle’, Research in 
Higher Education, Vol. 41, No. 3, pp.385–400. 

Khurana, R. (2007) From Higher Aims to Hired Hands, Princeton University Press, Princeton, NJ. 
Larocco, D.J. and Bruns, D.A. (2006) ‘Practitioner to professor: an examination of second career 

academics’ entry into academia’, Education, Vol. 126, No. 4, pp.626–639. 
Learmonth, M. and Humphreys, M. (2012) ‘Auto-ethnography and academic identity: glimpsing 

business school doppelgängers’, Organization, Vol. 19, No. 1, pp.99–117. 
Lindseth, A. and Norberg, A. (2004) ‘A phenomenological hermeneutical method for researching 

lived experience’, Scandinavian Journal of Caring Sciences, Vol. 18, No. 2, pp.145–153. 
Mabizela, M., Subotzky, G. and Thaver, B. (2000) The Emergence of Private Higher Education in 

South Africa: Key Issues and Challenges, Education Policy Unit, University of the Western 
Cape. 

Maina, F.W. (2004) ‘Authentic learning: perspectives from contemporary educators’, Journal of 
Authentic Learning, Vol. 1, No. 1, pp.1–8. 

Mintzberg, H. (1996) ‘Managing government, governing management’, Harvard Business Review, 
Vol. 74, No. 3, pp.75–83. 

Myers, R. (2006) ‘Teaching for the love of it: the joy of being an educator-eight career changers 
tell their stories’, Journal of Accountancy, Vol. 201, No. 6. 

Peng, M.W. and Dess, G.G. (2010) ‘In the spirit of scholarship’, Academy of Management 
Learning & Education, Vol. 9, No. 2, pp.282–298. 

Pfeffer, J. and Fong, C. T. (2002) ‘The end of business schools? Less success than meets the eye’, 
Academy of Management Learning & Education, Vol. 1, No. 1, pp.78–95. 

Pfeffer, J. and Fong, C.T. (2003) ‘Assessing business schools: reply to Connolly’, Academy of 
Management Learning & Education, Vol. 2, No. 4, pp.368–370. 

Pfeffer, J. and Fong, C.T. (2004) ‘The business school ‘business: some lessons from the US 
experience’, Journal of Management Studies, Vol. 41, No. 8, pp.1501–1520. 

Rayment, J. and Smith, J. (2013) ‘The current and future role of business schools’, Education + 
Training, Vol. 55, Nos. 4/5, pp.478–494. 

Ruch, R.S. (2001) Higher Ed, Inc. The Rise of the For Profit University, The Johns Hopkins 
University Press, Baltimore. 

Sagnak, M., Ada, N., Kazancoglu, Y. and Tayaksi, C. (2017) ‘Quality function deployment 
application for improving quality of education in business schools’, Journal of Education for 
Business, Vol. 92 No. 5, pp.230–237. 

Simon, H.A. (1967) ‘The business school: a problem in organizational design’, Journal of 
Management Studies, Vol. 4, No. 1, pp.1–16. 

Simon, H.A. (1997) Administrative Behaviour, 4th ed., The Free Press, New York, NY. 
Smith, C. (2012) ‘Evaluating the quality of work-integrated learning curricula: a comprehensive 

framework’, Higher Education Research & Development, Vol. 31, No. 2, pp.247–262, 
https://doi.org/10.1080/07294360.2011.558072. 

Smith, C. (2014) ‘Evaluating the quality of WIL’, in S. Ferns (Ed.): HERDSA Guide Work 
Integrated Learning in the Curriculum, HERDSA, Milperra. 



   

 

   

   
 

   

   

 

   

    Second-career academics and the quality of business education 15    
 

 

    
 
 

   

   
 

   

   

 

   

       
 

Sotiriadou, P., Logan, D., Daly, A. and Guest, R. (2019) ‘The role of authentic assessment to 
preserve academic integrity and promote skill development and employability’, Studies in 
Higher Education, pp.1–17, DOI: 10.1080/03075079.2019.1582015. 

Starkey, K. and Tempest, S. (2005) ‘The future of the business school: knowledge challenges and 
opportunities’, Human Relations, Vol. 58, No. 1, pp.61–82. 

Starkey, K., Hatchuel, A. and Tempest, S. (2004) ‘Rethinking the business school’, Journal of 
Management Studies, Vol. 41, No. 8, pp.1521–1531. 

Starkey, K., Hatchuel, A. and Tempest, S. (2009) ‘Management research and the new logics of 
discovery and engagement’, Journal of Management Studies, Vol. 46, No. 3, pp.547–558. 

Tang, C.M. and Chaw, L.Y. (2016) ‘Digital literacy: a prerequisite for effective learning in a 
blended learning environment?’, Electronic Journal of e-Learning, Vol. 14, No. 1, pp.54–65. 

Tilak, J.B.G. (1991) ‘The privatization of higher education’, Prospects, Vol. 21, No. 2,  
pp.225–239. 

Van Acker, E., Bailey, J., Wilson, K. and French, E. (2014) ‘Capping them off! Exploring and 
explaining the patterns in undergraduate capstone subjects in Australian business schools’, 
Higher Education Research & Development, Vol. 33, No. 5, pp.1049–1062, 
doi:10.1080/07294360.2014.890567 

Van Manen, M. (1990) Researching Lived Experience: Human Science for an Action Sensitive 
Pedagogy, Suny Press, New York. 

Wilkinson, R. and Yussof, I. (2005), ‘Public and private provision of higher education in Malaysia: 
a comparative analysis’, Higher Education, Vol. 50, No. 3, pp.361–86. 

Zammuto, R.F. 2008. ‘Accreditation and the globalization of business’, Academy of Management 
Learning & Education, Vol. 7, No. 2, pp.256–268. 

Zimmerman, J.L. (2001) Can American Business Schools Survive?, Simon School of Business 
Working Paper No. FR, 01–16. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



   

 

   

   
 

   

   

 

   

   16 L-T. Ong    
 

    
 
 

   

   
 

   

   

 

   

       
 

Appendix 

Table A1 Participants’ background and types of participation 

Participants Years in 
industry Field of practice Individual 

interview 
Focus group 
discussion 

P1 10 Accounting Yes Yes 
P2 11 Accounting Yes No 
P3 20 Banking Yes Yes 
P4 6 Human resource management Yes No 
P5 7 Accounting Yes No 
P6 11 Logistics Yes Yes 
P7 6 Banking Yes No 
P8 8 Accounting Yes No 
P9 12 Marketing Yes Yes 
P10 13 Accounting Yes Yes 
P11 10 Accounting Yes No 
P12 25 Banking Yes No 
P13 10 Finance Yes Yes 
P14 8 Accounting Yes Yes 
P15 30 Accounting Yes No 
P16 11 Accounting Yes No 
P17 15 International marketing Yes No 
P18 30 Human resource management Yes Yes 
P19 30 Accounting Yes No 
P20 15 Administration Yes No 
P21 21 Marketing Yes Yes 
P22 28 Logistics Yes No 
P23 13 Banking Yes Yes 
P24 20 Manufacturing (quality assurance) Yes Yes 
P25 8 Marketing Yes No 
P26 11 Accounting Yes No 
P27 36 Commercial research Yes No 
P28 26 Accounting Yes No 
P29 14 International marketing Yes No 
P30 11 Accounting Yes No 
P31 7 Information technology service Yes No 

 


