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Abstract: Building on the ‘conceptions of students transitions theory’
identified by Gale and Parker (2012), this paper provides a case-study approach
to further understand how the transition from secondary to higher education can
be best managed, along with a proposed theoretical expansion to their
‘conceptions transitions model’. Evidence presented in this paper suggests that
both social and academic support is required, with various key authors
addressing a skills development gap at the transitional stage and the necessity
to research into this field (Van Herpen et al.,, 2020). Using technology to
transfer knowledge a small online course (SOC) was developed for a discipline
specific course. The theoretical contributions extend Gale and Parker’s (2012)
framework, depicting an embryonic stage (To) supporting prospective students
through the transition creating an early sense of belonging. Practical
implications of implementing the SOC demonstrates an increase in student
applications and a rise in key information sets (KIS) data for the courses

concerned.

Keywords: small online course; SOC; transition; higher education; digital;

learning; application; scaffold; self-efficacy; belonging.

Reference to this paper should be made as follows: Vignali, G., Studd, R. and
Ryding, D. (2023) ‘The bridge to higher education — scaffolding the transitional
experience of prospective higher educational learners using a small online
course’, Int. J. Technology Transfer and Commercialisation, Vol. 20, No. 1,

pp-117-140.

Biographical notes: Gianpaolo Vignali is a graduate from UMIST with his
first degree in Mathematics. Later adding a Master’s in Strategic Management,
his career first started as a part-time Lecturer and researcher at Manchester
Metropolitan University before moving to full-time employment in the
Department of Retail at Leeds Metropolitan University. He then became the
Program Leader for Fashion Buying and Merchandising at Manchester
Metropolitan University until he achieved his PhD and moved to Manchester
University working in the School of Materials where he delivers on both

undergraduate and post graduate programmes.

Copyright © 2023 Inderscience Enterprises Ltd.



118 G. Vignali et al.

Rachel Studd is a reader in Design and Discipline Lead for the Fashion
Business and Technology Group in the Department of Materials, University of
Manchester. She is a Senior Fellow of the HEA and, as a teaching and
scholarship academic, has published and presented in the areas of student
transition and their sense of belonging in a higher education context. She
received recognition by the University’s Institute of Teaching and Learning
through a Teaching Excellence Award for her work in this field. Her other
research interests are in fashion product development directly linked to her
teaching expertise, resulting in various publications.

Daniella Ryding is a Senior Lecturer in Fashion Marketing, and the editor of
several fashion business textbooks, including Springer Nature, and Palgrave
Macmillan. Furthermore, she is author of over 50 peer reviewed publications.
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ranked journals and enjoys collaborating with a network of international
academics. Her passion and specialist areas focus in the field of evolving
consumer behaviour, and ramifications for contemporary business development
in social media and environmental sustainability contexts. Her recent research
interests and involvement, centres on the social aspects of sustainability, where
she embraces knowledge contributions and transfer, within the remit of
consumer diversity and inclusivity.

This paper is a revised and expanded version of a paper entitled ‘The transition
into Higher Education — using a SOC as the scaffold’ presented at Textile
Institute World Conference, Poznan, 25-28 April 2016.

1 Introduction

This paper explores contemporary aspects related to scaffolding the educational
experience, by building bridges to support learning for all prospective students, at the
initial stages of considering higher education. A fundamental feature when developing
the small online course (SOC) is to provide clear linkages between existing knowledge,
the academic discipline and future careers by conveying employability as a key skill.
Using technology to transfer the knowledge, creating an innovative online environment,
was an important factor given the target audience and reach this enabled. It focuses on the
importance that all stakeholders need to understand the transition bridge (Briggs et al.,
2012). From pre-enrolment to post graduation this study supports the work of Gale and
Parker (2012), Taylor and Harris-Evans (2018) and Van Herpen et al. (2020) by
addressing the gaps and developing a new transition conception named Ty — transition as
pre-induction.

Evidence suggests there is an increase in how learners adjust to university education
and life (Macaskill and Taylor, 2010). The problematic transition between the 14—17 year
age groups, is a well-known problem which can be attributed to by the ‘narrative’
approach to learning pre-university (Marland, 2003). In comparison, university education
typically follows a more independent, critical and analytical approach enabling students
to work more effectively towards self-efficacy (Dinther et al., 2011). ‘Generation Z’,
otherwise known as ‘generation me and generation we’, crave a sense of belonging and
individuality. Managing the transition (Chambers et al., 2002; Cohen et al., 2012; Gale
and Parker, 2012; Brooman and Darwent, 2014; Taylor and Harris-Evans, 2018) of this
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generation is thus complex, but there is a need to address the issue. On the one hand there
is a need to understand how to develop learners effectively, but also in response
managerially, to new institutional targets, driven by the emergence of the transparency
requirements through both key information sets (KIS) data and the teaching excellence
framework (TEF).

Previous literature (Bandura, 1997), stipulates the need to cultivate autonomous
thinkers who are confident in their ability to organise and execute ‘the courses of action
required to produce given attainments. As a result, self-efficacy and its relationships with
academic success and retention, has been extensively explored in recent years (Brooman
and Derwent, 2014).

Building bridges of understanding with the 14—17 year old age groups requires clear
linkages from their existing knowledge and their academic discipline, to their future
working careers by conveying employability as a key skill so they can see a tangible
journey ahead with identifiable steps (Donald et al., 2018). It has been argued that
embedding this linkage would be effective through the use of a SOC with a view to
building a sense of belonging for the prospective student before they apply to university
(Cohen et al., 2012; Van Herpen et al., 2020). The motivation for this study originated
from a rationalisation of courses in the Department of Materials at the University of
Manchester for a non-traditional academic subject, fashion business, and a commitment
to develop a course grounded with a deeper understanding of transitional learning and
key skills development within a changing educational environment. It was also seen as
important to create and to ‘pass on a spark of inspiration’, to all prospective students,
including those from a widening participation (WP) sub-group, particularly allowing WP
students access and transition to university (Manchester 2020 Strategic Plan).
Experiences gained during previous years and prior internal studies also suggested a need
for the greater management of students expectations and a move towards better student
integration, considering engagement and empowerment.

The main aims of this study were to assist pre-enrolment students in their
decision-making of choosing their own appropriate journey, to demystify the transition
into higher education, whilst creating a sense of belonging.

2 Definition of transition

Previous studies define transition as “a process of change over time” [Colley, (2007),
p-428]. Bonassi and Wolter (2002, p.99) delve further and suggest that transition is a,
“multi-dimensional process, extending over a particular time.” This is supported to some
extent by Quinn (2010, p.122) who defines transition as “a fixed turning point which
takes place at a preordained time in a certain place.” Transition into university has been
grounded in international literature (Cohen et al., 2012; Dinning et al., 2015; Anderson
et al., 2016; McMillan, 2014). This is exemplified in the work undertaken by Ecclestone
et al. (2010) who argue that it dates back to the introduction of compulsory schooling.
There is however, a limited offering linked to how adults, rather than children, move in to
higher education. The research provided by Gale and Parker (2012), develops a robust
framework for managing transition presenting three conceptions: transition as induction
(T1), transition as development (T,) and transition as becoming (T3). However, the work
from this study concludes a lack of research within the T3 conception with no single
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example of T3 in practice (Gale and Parker, 2012). A weakness of these conceptions is
the limited research into the pre-enrolment stage, and as such a major part of the students
pre-experience, knowledge and cognition has been discounted. This gap in the literature
needs to take into account the point in which transition commences. The study presented
in this paper considers the initiation of the transition period when the potential student
first makes contact or engages with the university that they transition into, rather than
their arrival day.

There is a continuing change in the diversity of students in the transition group, with
the expansion of adults entering UK Higher education based on targets set by the UK
Government (50%), Ireland (72%) and the USA (60%). This diversity of the students
could affect the retention and engagement of students in their first year experience (FYE)
[Gale and Parker, (2012), p.736]. From current statistics, it is these students who are most
likely to be less socially integrated into higher education and therefore less satisfied with
their experience of ‘transition as becoming’ (T3) (Heirdsfield et al., 2008; Hultberg et al.,
2009; Gale and Parker, 2012).

3 Theoretical contribution — extending the conception transition theory

T, ‘Transition as induction’, focuses on a smooth transition between secondary school
and higher education (Gill et al., 2011; Hultberg et al., 2009). The limitation to
research predominantly looks at the FYE [Gale and Parker, (2012), p.739]. It usually
discounts the experiences or pre-enrolment students and therefore provides support
for a Ty conception. This notion is vitally important given that students build their
relationship with a university way before they attend an induction session. Tinto
(2008) argues that without support prior to entry, this in not classed as an
opportunity. A lack of understanding the expectations for this target group goes
someway in making them less able to socially integrate and can impact on retention
targets (Boliver, 2013; Bowles et al., 2014; Kift, 2009). Furthermore Gale and Parker
(2012) found that the FYE informs student success or failure, however this does not
include the pre-enrolment stage (To). A gap that this study will conclude is essential
to the transition process.

T, ‘Transition as development’, refers to one’s identity (Terenzini et al., 1996). The
emphasis is the shift of a student from one identity to another. These researchers
share a similar trait to T in that they refer to the process of transition as linear
(Taylor and Harris-Evans, 2018). Whereas T focuses on pathways, T> consider their
route as a trajectory (Gale and Parker, 2012; Baron et al., 1999). Examples focus on
students to consider their pathways in terms of future employability (George et al.,
2005).

T3 ‘Transition as becoming’, Gale and Parker (2012) argued that future research need to
be conducted in the students lived experiences. This conception lends itself to a T3
mentality of transition. Baron et al. (1999) argues that transitions are not always
negatively focussed and linked to crisis rather they can be defined as backward and
forward movements (Gale and Parker, 2012) and must capture the diversity of
student life. Brooman and Darwent (2014) measured the impact of Ty and T
motivations however the gap lay in the T3 design. Their study focussed on poster
projects linked to tutor led seminars built on social integration from the start of the
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students induction and the results confirmed that staff relationships played a vital
role in the students transition. Their definition of transition included more than just
the self but also their immediate reference groups essentially not linked to the
university.

In summary it is clear that there are three distinctive conceptions to transition as
evidenced in Gale and Parker (2012) and Taylor and Harris-Evans (2018) studies. These
form the basis of this study namely:

e The experience and understanding the expectations of pre-enrolment students impact
their transition from Ty to Ts.

® A longitudinal study into considering an integrated approach of Gale and Parker’s
(2012) conceptions.

Gale and Parker (2012) present in their research that conceptions can be completed
together however this study will look to present the results (as presented in Figure 1) of a
longitudinal integrated conception case study example developing To.

Figure 1 The concentric transverse ripple model of transition into higher education-based and
extended from Gale and Parker’s (2012) conception transition model (see online version
for colours)

T T2 -,.I;f
— '
== e — J%\--ff "\\/f-\} b \\_ — —»Transition Wave

Ty - Transdion as pre-enroiment
Ty - Transdion as induction
T: - Transition as development

Ty = Transdion as becoming

Figure 1 develops the notion of the three separate conceptions from Gale and Parker’s
(2012) work and extends this to show the ‘ripple’ and progression through the
conceptions. This ‘transition wave’ supports Gale and Parker’s (2012) notion that
conceptions can be integrated, however it also suggests that a new conception in Ty is
presented. The concentric transverse ripple model allows for a backwards and forwards
movement between the ‘waves’ by demystifying the process of transition at the T, stage.
Again this can be supported by T; and T, researchers that UK WP students can have a
very different experience. Taylor and Harris-Evans (2018) considered Deleuze and
Guattari’s (1987, 1994) philosophy for developing this research however their study did
not consider this from a longitudinal perspective. Figure 1 denotes the ‘ripple’ between
conceptions and allows for a flow between each transition wave, something the SOC will
highlight. Gale and Parker (2012) highlight a trend in T, similar to T; in that students
entering from a WP or disadvantage background have a very different experience
culturally than those who do not. By demystifying this perception using a Ty conception
in the form of a SOC allows for an improved experience.
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4 SOC development for fashion business courses

Given the problematic transition encountered by the 14-17 year age groups, the
requirement to understand the need for a relationship between the students and the culture
of the programme they enter whilst increasing a sense of identity (T») related to this (Gale
and Parker, 2012) and the social and academic support necessary for successful transition
(Chambers et al., 2002; Cohen et al., 2012), the aim of this study was support the
development of a SOC:

e To assist pre-enrolment students in their decision-making of choosing their own
appropriate journey, to demystify the transition into higher education, whilst creating
a sense of belonging.

In order to develop the SOC and review its effectiveness, several key themes were
deemed important for deeper exploration. These were to:

e Obtain a better understanding of the target audience (1417 year olds) and their
behaviours online through to academic completion.

e Develop bite sized contact in an appropriate language through course design.

e Evaluate the success of the SOC and its positioning as part of the students transition
into higher education.

5 Method

The projects were developed into three stages namely:

1 Curriculum review of the courses and the integration of support for T, to Ts
transitions including Peer Assisted Study Sessions (PASS) and industrial placements.

2 The SOC construction and testing:

e Desk research to inform the curriculum to assist with the T} and T transitions
and the pre-enrolled student (14—17 year age groups) commencing their
transition (T).

¢ A mixed method study was adopted for the SOC design project split into
collecting both quantitative and qualitative data.

3 Final screening of curriculum during their experience and post-graduation support to
measure the flow from T, to Ts.

The research was conducted over a three-year period to measure key performance
indicators including the NSS student satisfaction scores, DLHE positive destinations
results, application to university courses, retention of student in FYE and attainment of
the student cohort at graduation in good degrees.

The foresight of the results from part one provided suggested pathways to explore and
focus efforts on the future of the SOC construction. After this stage of the research and
planning of the future activities, a pilot SOC was created to gain feedback through user
testing. The results from this user testing allowed for the development of the final SOC.
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Success is rarely measure quantitatively in these types of studies (Edward, 2003). A
sample of n = 116 user tests was elicited from our target sample (14—17 year olds looking
to study in higher education and commencing their transition) to measure 2b above. The
sample presented a broad range of responses and specific events were targeted as to gain
a true reflection of users at their various stages of preparing for transition into higher
education. The questionnaire used for the user tests can be found in Appendix A. The
following events were specifically targeted to gain a cross section of these key transition
stages.

5.1 Prospective UCAS applicants on visit/interview days (17-18 yrs)

This group of students have already selected their specific courses as part of their
transition into university. The results from this sample group were important in
determining if the content of the SOC is at an appropriate level and seen as good for
confirming if the course is right for them. Measurement of this can be found by looking
at unconditional (UF) and conditional (CF) admission offers and enrolment of this sample
group onto our fashion courses at The University of Manchester. This target sample is
already considering application to courses at university.

5.2 ‘Discovery day’ (16 yrs)

The characteristics presented by this target sample at their stage of transition are at the
research and selection stage. The discovery day allows potential applicants to sample a
day in the life of a student studying at the university with seminars and activities
conveyed on each of the courses. This target sample would be potentially considering
studying a course at university.

5.3 ‘Step into the future’ (14—15 yrs)

Mainly geared at WP students, this event presented an opportunity to interact with a
target sample at the start of their journey. This target sample as a group are unlikely to
know which course to study or if university is part of their thoughts. Results from this
sample help to distinguish if the SOC is positioned properly.

The results were analysed using factor analysis and informed the future design of the
SOC and a template for the SOC design.

As all these target samples spend time surfing between sites, the design of the user
testing only allowed for a maximum of five minutes to be spent by each user on the pilot
site to gain their initial impressions of what they were viewing and the relevance to them
in relation to their stage of the transition. Gale and Parker (2012, p.735) identified three
broad transition models as, ‘induction (T)), development (T-) and becoming (T3)’. These
conceptions of transition can behave in isolation or in a simultaneous way. However from
their findings they argue that little research has been conducted into the T3 realm and this
was more of a proposition.
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6 Results

6.1 Stage l

The first project considered a realigned curriculum in the School of Materials at The
University of Manchester. The new courses formed a streamlined approach linked to
legacy textile undergraduate courses. Multi-layered strategies are essential to maintain a
successful transition (Thomas, 2012), part of this can link to the Ty conception, where an
extended induction week played its part in integrating the students as a cohort more
before the traditional approach of lectures, workshops and tutorials commenced. Students
who enrolled in the welcome week would have an induction programme that lasted for
two weeks. The first week focussed on the pastoral support and the student experience for
the students and the second week was a general integration into the first year first
semester units as a whole group. This second week did not contribute to the final
assessment of units as its main goal was to create a sense of belonging amongst the
cohort to assist with their transition. This also supports the notion that those students
from a lower socio-economic group assist retention statistics (Yorke and Thomas, 2003).
This form of social integration not only influences the engagement but also the self
regulated and autonomous learner (Beil et al., 1999; Hausmann et al., 2007; Macaskill
and Taylor, 2010; Tinto, 1982, 2003; Vrugt and Oort, 2008).

T3 can be synchronised with the other areas as Levy and Petrulis (2012) argued
students feel more motivated to engage with their course. For a Tj strategy to really work,
one must measure the impacts in a longitudinal way rather then in a short-term
perspective. The results of this study show that retention as x < 4% compared to an
average across the sector of 8%—12%.

Furthermore, students were then integrated into PASS where second and final year
students act as leaders and mentors to a first year group. This led to not only the sharing
of knowledge between years but also supported better integration into the courses.

6.2 Stage?

The next stage focussed on the creation of the SOC and in particular an understanding of
the target audience of pre-enrolled students. The requirements of Generation Z students
does require further exploration. In the first study (Vignali and Studd, 2016), desk
research allowed for the scene setting for this age group. In particular the needs,
behaviours, attitudes and motivations were explored. Table 1 summarises the findings.

These results can be summarised into four main categories, which classified this
target sample including employability (needs), digital native (behaviours), understanding
and expectations (attitudes) and perceptions and skills (motivate). These assisted with the
design of the curriculum to include: an extended induction week in semester 1 week 1
(following the traditional induction week in semester 1 week 0); the development of peer
support at year 1 through a PASS mentoring scheme; pathway units in their second year
of study to link to their roles in industry; and final year practical projects where their
co-created their assessment. The desk research also informed the design of the pilot SOC
and questionnaire in Appendix A and also led to the extension of Gale and Parker’s
conception in Appendix B to also include T.
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Table 1 Generation Z requirements
Needs — what they want Behaviours — what they do
Feel empowered to make decisions about Digitally native, so that they are adept at using the
their future very best resources digital has to offer (Patel, 2017)
To see what choices their peers are Often use digital sources as a first port of call for
making on their future education information
Want to be assured that they are 15-24 spend on average 40 hrs per month online
employable following a degree
Information on the reputation of the 75% of UK 1624 year olds use the internet on
institution and department their mobile

Three-quarters of 15-24 year olds use social
networking sites

Attitudes — what they think Motivate — what will move them

Unsure about their future Attention grabbing and engaging content
Anxious about the significant debt Clear and concise advice that talks to their needs
university will incur

Excited to be leaving home Seeing peer success

Trust their friends and opinions Honest, authentic engagement — understanding their

needs, but not pretending to be like them

University needs to be fun and
productive

Source: Vignali and Studd (2016)

These initial results helped the researchers to gain an understanding of what is necessary
and applicable to this target sample when managing the transition into university. One of
the key findings suggested that in a digital narrative you only have three seconds to hook
this target sample before they move on to the next website or WebApp, if uninterested in
the content. The results also provided an outline as to the pedagogic support and
reasoning already outlined in the literature. In particular there needs to be clear linkages
from their academic discipline to their future working careers as supported by Briggs
et al. (2012). It was important that being able to ‘demystify’ university education (Vinson
et al., 2010) and therefore creating a sense of belonging for the prospective student before
they apply to university was essential (Cohen et al., 2012). The storyboard and planning
that followed these initial results then allowed for the creation of a pilot site for testing
the SOC with the target sample as presented in Figure 2.

With the initial results indicating that ‘snackable’ content is created for this quick
finger-clicking generation, the pilot SOC provided a platform that was easy to follow
with an inspirational film to keep the target sample hooked and to move on through the
site.

The highlights of the user testing provided some insights not only with regards to the
content currently on the pilot but also for future developments too. A summary of the
results found that the school/tutor are very influential in assisting the students in making
their decision on entering higher education and the specific courses too. The implication
of this suggests that a strategy for outreach activities is essential in the recruitment of
students but also brand awareness not only to the prospective student but also their tutors
too.
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Figure 2 The pilot SOC (see online version for colours)
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The average planning age for considering a move into higher education is 15.75 years of
age and the suggested age for the SOC to target prospective students is 16.16 years of
age. Although the SOC is deemed to be more beneficial after the student has commenced
their transition journey this supports the earlier notion that the school/tutor initiates the
process supporting the need for a Ty conception. Successful management of targeting the
target sample with the SOC is imperative. Successfully targeting this group of
prospective students will aid in the success linked with recruitment but also essential that
this is in a digital language.

Following the research this confirmed the sources of information that were identified
when searching for the right course, the target sample ranked the following:

1 university website (95)
2 UCAS (76)
3 university prospectus (59).

Again this implies that the brand and the digital narrative plays a significant role in the
decision making and therefore any future SOCs should display the brand of the university
that it is associated with. This also supports that T3 can start with the university way
before the expect it to.

With reference to how they found out about courses at the UoM the results were:

1 UCAS (63)
2 university website (54)

3 school/tutor (45).
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Again the digital narrative is the only vehicle here that the university can control and
influence.

Figure 3 SOC framework (see online version for colours)
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From the user testing it was highlighted that more of an industry focus was required for
the SOC for this particular target sample to truly see how the transition pays off after
graduation (T3 and beyond). There were also suggested improvements from the free text
comments of the questionnaire focussing on the following:

1 more career insights job variety and salaries
2 alumni destinations

3 day in the life of existing students

4  examples of university type projects/work

5 alevel subjects commonly chosen.

In support of the qualitative data above a principle components factor analysis was
conducted to seek out the relationships between the SOC statements to distinguish if
there are any components that fit with one another. A KMO and Bartlett’s test was
completed to test the significance of the data and this is presented in Table 2. From this
you can see that the chi-square is at good level and p < 0.05. The KMO score of 0.763
places the data between the meritorious and middling categories suggesting that the data
is of an adequate level and that an anti-image correlation matrix is not required.
Furthermore, a Cronbach alpha test on ten variables yielded a score above 0.7 (Cronbach
alpha = 0.778).

The resulting principal component analysis revealed that there are three components
associated with this data as presented by the total variance explained and Scree plot in
Appendix C. Appendix D presents the component matrix. From this matrix it is clear to
see the variables that have a primary relationship to each component and secondary
relationship.
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Table 2 Kaiser-Meyer-Olkin and Bartlett’s test
Kaiser-Meyer-Olkin measure of sampling adequacy 0.763
Bartlett’s test of sphericity ~ Approx. chi-square 296.320
df 45
Sig. 0.000
Table 3 Replacement of the tradition dissertation unit
Unit name Aims of the unit Assessment Student Transition
strategy support
Fashion Encourage a number of skills required for a  Strategic brand Individual Toto T3
project career in the commercial world by analysis and  and group
40 consolidating the fashion/textiles, development mentoring
credits) management, marketing, buying and plan —40%
merchandising and retailing studies that the
students have undertaken to date at level —4
and —5 and exploring how these have been
approached by the fashion/textiles
industries.
Develop an understanding for the Strategic
importance of design to business concept output
competitiveness whilst considering - 60%
effective practices in industry. Draw
attention to the importance of the decision-
making process for strategic business plans.
Develop specialist knowledge and
understanding in fashion textiles marketing.
Introduce the theoretical concepts relating
to fashion marketing communication.
Encourage students to develop a creative
appreciation of fashion textiles.
Business  Give students the experience of running a Business plan Individual To to T3
project company and the different functions within —40% and group
(40 it, leading to a better understanding of the mentoring
credits) relationship between effort, team working,

good management and success.

Small groups of students will setup and run
their own small business venture. In
running their company, students elect a
board of directors from the group, raise
capital and market and finance a product or
service of their own choice. At the end of
the unit the company can go into voluntary
liquidation and students present a report and
accounts to any shareholders. In running the

business the students can draw on aspects of fo

theoretical knowledge gathered during the
programme. This unit provides an
opportunity to work independently on a
long term project culminating in an
extended piece of work aimed at applying
theory to practice.

Reflective essay
—20%
Portfolio
attributed to
skills developed
over the
duration of their
degree and
future strategy
r the business

—40%
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These results suggest that when designing a SOC the following key attributes should be
considered as presented in Figure 3. The methodology applied and the results analysed
have followed a robust process collating data from all key identified transition stages.
The data has been evaluated to present the needs and requirements of this group whilst
establishing a generic academic framework as seen in Figure 3.

6.3 Stage 3

The last stage of this study was to consider the final screening of curriculum during their
experience and post-graduation support to measure the flow and ‘ripple’ effect from T, to
Ts. In doing this the traditional final year dissertation was removed from the curriculum
and replaced with two 40 credit option units. These units were designed to prepare the
students for industry. The students were able to co-design their assessment. A summary
of the two option units is presented in Table 3.

Furthermore support from PASS and the industrial placement year also attributed to
the demystifying of the transition to pre-enrolment students.

7 Discussion

In summary the three projects have provided detail to support Gale and Parker’s (2012)
transition model but further exemplify in Figure 1 and support that a transition wave
exists. The Ty stage is an essential part to the transition process of students entering
higher education and demystifying these transitions allows the students to understand
flow between them easily. Table 4 extends Gale and Parker’s (2012) conceptions theory
as presented in Appendix B.

In particular the SOC delivered the following results supported by factor analysis in
that this forms the basis of a Ty conception:

o Students understanding and managing expectations — Measuring student perceptions
of the course/university and managing their expectations of what to expect at
university. The requirement to provide a clear platform for the students to understand
their course and university and to create a hook that will allow the prospective to
search for more information.

o Content design and navigation through the SOC — Considerations to the copy and
detail within the SOC to be and appropriate course themes.

e Employability and perceptions — The SOC must be used as an aid to guide the
students through their transition. The demystifying of expectations of industry and
the skills required for the job roles that they will lead into.

The development of the Ty conception presented in this paper is very much supported by
the recent studies by Van Herpen et al. in their 2020 research considering the importance
of giving students a head start in higher education. They discuss the importance of
transitional interventions and the impact this has on the student’s sense of belonging and
academic performance.

This SOC is the first of its kind as an innovative pedagogical development. The
interactive SOC allowed students to confirm their decisions and to make the transition to
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study at university starting their student experience at an early stage. The SOC addresses
the current issue of continuity (from a level subject to university curriculum content) by
allowing the prospective student an opportunity to, “explore the content, feel, and

opportunities they offer in a more personalised way” (Marland, 2003).

Table 4 To as pre-enrolment typology
Conceptions Transition Types of transitional Transition Illus.tr.a‘tzve transition
of student change: from one to . activities/emphases/
o metaphors dynamics
transition another systems
Transition as Initiation, Antecedent: Formulating SOC to demystify the
pre-enrolment  self-efficacy, understanding there needs linked to  university experience
(To) attainment and is an inevitable employability
understanding period of adjustment
From familiarity to Learned Snackable content
self-reasoning and behaviour that users may use in

understanding there through a digital
will be a change native

Attitudes to
understanding
and expectations
measurements

Motivated
around
perceptions and
skills

their own pathway

Bolt-on activities to
help scaffold their
understanding of the
university
environment

Self-efficacy
supporting academic
success (Brooman
and Derwent, 2014)

The pedagogy behind the SOC prepares the prospective student for their transitional
journey from a narrative to learning to a more independent, analytical approach (Marland,
2003).

The project has been disseminated through outreach activities but also as a University
WebAPP, where the end user is comfortable. The supporting framework in Figure 4
highlights the flow from T, to T, presenting the pedagogic developments of the
transition waves.

The outcomes of this project aligns itself with the UoM, Manchester 2020 Goal
Two’s key strategy of providing prospective students with a, “motivating environment
that encourages curiosity driven enquiry and a critical approach to learning” (Manchester
2020 Strategic Plan), whilst closely fitting into the CHERIL Centre’s Board Aim of
Strategic Advice and Educational Research to “promote inquiry into practice in HE
teaching, through an evidence-based approach exploring particular issues and creative
responses, evaluating the impact of interventions” (CHERIL Centre Aims 2015). It also
provides a direct development of a new transition typology in To.

It has enabled a basic framework to be developed in order to support dissemination of
the SOC for others to apply when considering an overall design of a SOC. From the
results the following improvements were considered and planned into the final
construction of the SOC, which include:

e academic theory pods (academic content)

e  career maps (employability)
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e interactive tasks (academic content)
e ‘fashion snap’ for personal engagement (personalised learning)
e quiz with SoA certificate (achievement).

Following this SOC construction and content for the specific audience target it is
perceived, from the primary research carried out, that this WebApp/digital resource is
innovative in its construction and content. Feedback from the careers teachers and the
audience highlight this and requesting access to detailed information that can support and
guide through educational transition.

Figure 4 The bridge to higher education using a SOC as the scaffold (see online version
for colours)
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The vision of this project therefore is to act as a guide for students pre-entry into the
university to support early knowledge of the transition to university. It then aims to help
develop those transition skills in order to understand requirements for independent
learning and the progression in the university system. The SOC is therefore something
that has potential to be rolled out across higher education sector.
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8 Further research

As a trigger of pedagogic change from this project ‘transition into university’, there is an
opportunity to further research and develop the SOC transition resource to help support
transition, bridging the gap between the two sectors, as referenced by Briggs et al. (2012),
Chambers et al. (2002) and Cohen et al. (2012). Mapping this project against the research
carried out by these academics the project embeds itself and highlights a practice
approach in pedagogic development.

Moving this transition project forward ‘demystifying’ university education (Vinson
et al.,, 2010) the project could start to progress into a further longitudinal approach
providing an opportunity to monitor student engagement with autonomous and
self-directed learning. It is seen as important to support the development of self-reliance
in order to progress successfully through their transition into higher education. Increased
self-reliance needs to be one of the aims of a successful transition from school to higher
education. Bingham and O’Hara (2007) cited in Beaumont et al. (2014), confirm the
difficulty that students experience in becoming autonomous learners and the importance
of exploration into effective approaches to ‘scaffold the development of self-regulated
learning skills’.
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Appendix A

Questionnaire

Fashion small online course questionnaire

Please answer these questions before looking at the WebAPP:

1

What made you start your journey into the fashion industry?

At what age did you start planning your journey to university?

[ Less than 14 14
015 016
017 18

At the age you have stated in the last question what influenced you to apply to university?

How did you find out about the courses at the University of Manchester?
Please tick all that apply:

00 School/tutor advice ] UCAS

U From the university itself  [J Word of mouth

[J University/college fair J Google

[ University website U] University prospectus

UJ University open day [J Other (please state)

What sources of information did you look at to help you make your decision before
applying to university?

Please tick all that apply:

UJ University prospectus’ U] Printed material from the university

[J University websites U Apps

] UCAS U] Other websites (please state)

Did you plan your ‘A’ level/post 16 subjects specifically to go into the fashion industry?
I Yes O No OJ Unsure

What resources/information could have helped you start your planning for university
better?

Please answer these questions after you have viewed the WebAPP:

8

Please answer using the grid below to whether you either:

Strongly agree ~ Agree Neutral Disagree Strongly disagree
With the following statements:
Str. Agree  Neutral Disagree . Str.
agree disagree

I could navigate my way through the
WebApp course easily.

I could find my way through the
information easily.
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The WebApp has changed my perception
of the fashion industry.

The opening clip set the WebApp into
context.

I have a clearer understanding of the
fashion industry and the variety it offers.

I have a clearer understanding of what is
involved within the academic university
system.

I understand what might be expected when
entering higher education.

The WebApp has given me a good
understanding overall.

The WebApp has helped with my
decision-making/planning.

The WebApp would have made it easier for
me to decide on which course to apply to if
I had seen it at the start of my journey.

9 What else would you like to see on the WebApp that could help you with your future
planning when commencing your journey into the fashion industry?

10 At what age do you feel the WebApp will be most useful for prospective applicants?

[J Less than 14 14
015 016
017 18

By signing this form I agree that the University of Manchester may use my responses for future
publication and research.

Signed:
Date:
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Appendix B

Gale and Parker’s conceptions
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Appendix C

Scree plot factor analysis

Figure C1 Scree plot factor analysis
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Appendix D

Table D1  Rotated component matrix?

Component

1 2 3
I could navigate my way through the WebApp course easily. 0.116  0.011 0.901
I could find my way through the information easily. 0.174  0.191 0.835
The WebApp has changed my perception of the fashion industry. 0.227  0.778 0.115
The opening clip set the WebApp into context. 0.023  0.503 0.393
I have a clearer understanding of the fashion industry and the 0.586  0.398 0.143
variety it offers.
I have a clearer understanding of what is involved within the 0.744 0.224 0.005
academic university system.
I understand what might be expected when entering higher 0.748 —0.282  0.251
education.
The WebApp has given me a good understanding overall. 0.657 0.266 0.191
The WebApp has helped with my decision-making/planning. 0.614 0497 -0.036
The WebApp would have made it easier for me to decide on which  0.163  0.726 0.030

course to apply to if | had seen it at the start of my journey.

Notes: Extraction method: principal component analysis.
Rotation method: varimax with Kaiser normalisation.
arotation converged in six iterations.



